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BlEhFE L, TOEFL" Z/Q8HIZ, 385, V—T 4 v 7 AT 47 VA=V T AE—
X7 eV HODOHEICE T AR O B KA HIZEM S v, FNEEIDS Ulo AN
ZMLUET, AFETIE, ¥ V7 7% A - €I —/L A(16)TOEFL i 3Ka#HE] & L CHH
ESAL, K204 DFENZFELE LT,

BREOEEHEEITIa—T A 3 — X —ThHHrHMB AL > THY EiF b, EEOR
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23 HBAHBICHZ 0, 81 10 B 40 00 B4 16 B 10 7y £ T, EilmpTcio
TholZENRE, TONFIL, ot ity TIlE SN TWET,

ZOXIITEREm AT ERNLRHABTIECKESE, B ICHSNERENER TR
TE S, BRORZEEZLENESRI ENTELEDOIE, RZEICESTRERENTT,
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1. B &l &
9,23 (K) 924 OR) 925 (&) | 926 () | 928 (H) | 929 (k)
5 Ip JA XA | Listening 1 Listening 2 Speaking 2 Writing 3 FE2
FH 1th SN C [P S E0 FH Hi i
. Reading / e
BRI Speaking 1 Writing 2 Speaking 3 o
3R o S Writing 2 = b 7T RSA A
i — T _
$AR - FE 7
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FEZW Writing 1 Listening 3 e
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2. VSNAR (NV=TF 45 SA4AT4205 - JVR=ZVH - RE—F %)

YR E V=T 4 VI BIOTAT 47 CUEEEH.OID)
2 F 4 U AN
WEMR R D |1 V=T 4 Y T IERD T2 DICESEED & B 2 T ERRT 5,
H AR 2. TOEFL ORJEIZIEN, fREDA T T IV —& %5,
3. FEHIANE DR DREBINR ) —T 4 VT D HEEES,
IEEINA | 15 1 5B SO & i L CRtfRic o7 1f %

V—F 4 U P HERRD T DI HE L O SCHEE 2 Tz L. EFED TOEFL @
MECHE %2179,

E# 2 U —7 1 ZRIEDMI & xR

TOEFL V —F ¢ ' 7 HEOERB OEZ FIR L, SCEOHER-C B
o L. TN OB D T & 55,

iEEh 3 [

I 2 CREAEIME RN T, U —F ¢ v Z BB E RO TS,
AR - RBLEIE LC. A%OFBHBEVRICT 5, £, V=7 4
V7 E b LT LI EIIET B 175,




HHEH FAT 4T
HYE4 BEJ g
BT O | 1. XD % VIO THOY, TOEFL IZBW TSRS A4F 4 v 7
H DY X% N BT A,
2. TOEFL [CHBEEIND T7A T 4 » TEOMECIN T2 AT 4 7D
701:1—12% \—'IE:ZVL%)O
3. TAT 4 T EMMEREDOFARIEIZB W TR L S5 K SCERIC
WO, FOEODAFLVEEESTD,
IHENA HE 1 U r O AOER

() RTTT77, ToBADY X U NVIZOWTHRET S,
(2) TOEFL RBIZHREIIR T AT 4 T DV v IV HOWTHFES 2,

(3) TOEFL ICHBEEND T A T 1 > 2 O RAE O FEATR HHE 2> THEERS
60

EE2 94T 47Dk 2ADFEE

(1) TOEFL RBEICHFHEIIIR T A T 1 » 7 DR Z T O, eam LD BT
‘IE‘*L é o

(2) TOEFL 7 A 7 4 > Z iR E O [ E %
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<l
(Y

{H8) 3 HREMS & BRI DR

() D=7 (o )R SRR E £ DO,
(@) BRESLTERT HHH £

Do
(3) FEFEEAI L Z RO ONDMER T A T 1 » 71TV s,
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VA=

HYE4 P A - BEER O - A= BT — R
WSO | 1. WEABHE . EMICHMT D70 ER AT VAR5,
H AR 2. TOEFL ORERRITIEIL, EEER7Z2 T %2 55,
3. FEHAEORDB DRI Y A= T O HIEE RS,
IHENA IHEN 1 ST xR

(1) HEEOFEFORE (U XA, H2L) ([ZE, &5 2 Bl M
DB EIT D,

(2) BFAEOFEEEHRMML, EELTHL 9,

(3) TOEFL EXORIE % HE T 5,

15E) 2 TOEFL Y % = 7 R
(1) TOEFL U 2= 7 pEx &, &ML, BREOMEmZ 70, £0
T & BT D,
(2) TOEFL D% Z AW =B %17 9,
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A —F% 7

HYFEL H=T) « BT —2A
amFEHIE > | 1. TOEFL ([ZMAEERE5E « WA - MAICET 2 ik 2155,
EF: 2. WEBTHTILICEND, BEEZDIT D,
3. AE—=F I OFEEERFY, V7V I va VRN EHIIOT D,
TEE N EE1 v —L27T v

TR DOFEFEDOYIOIZ, LI B AR EGE R 2 e ~T « b= 72 Y
WY AND, REETHT Z LICEN, BEZ2T 2,

158 2 ML H 2
(1) 5#F : FIESHAIEEL O, NEE R /AT NV EMBIT 5,
(2) FHE - EEICHEZ M E . TOEFL ORMBERRZ 5,
B) EVIRY HATERET —Z%2HM<, HHVIEXT THEVORW
R BEEREAER LAV, S%OFEENM EORBEGD,

IS8 3 xR
FEARM AT, ERRIEEI 21 ICEIC, VA= - U—F 4 T DR
B L END ) — T —F U T OHEICONTHFER,

158 4 FEIEOKRGE
HAZ XD EFL BBEEICBWT, %A —F 2 7S 2 WO TR T
DHINVEIZOWTEELAW, REOET LD LT D,
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EXBEOERITEREELELEY—T1 V7SR

B At

1. B¥
ABEORWIT, LTO =088 L,
() V=TT HERDIDIZ, EXEDHR X H 2R T 5
(2) TOEFL*ORMEICIEN, fREDA T T V—2%5
(B) FEHA~EORND, REINL ) —TF 4 VSO FEEES

Z[a|FEF Y L=~ 5 A TlE, TOEFL ITP®F Z k@ Section 2 (Structure and Written
Expression: LAF [30{E® 27 v a v LWERR) 3 LT Section 3 (Reading Comprehension: LA T
(V—F Tk var]) OEEBEZBELTC YL v a rofain ol bd,
KV IKFERHGR ) —7 « 7S ATRE e AL & LT, TEBRIA) (HHEF, 2011) A%
KL LIRS0 ELAE L L., 2089 fﬁ%ﬁ%?ﬁﬁf:fim DO—21E, 90 4y
REXBE L VIR TY —F 4 7 HOm a2 M5 7202iE, FREOA F T 7 V—IZ
o&ﬂé%&»@%m%@ﬁ%ﬂﬁﬁfi@wﬂt%zkﬂ%?%éoﬁ%:\ﬁ%%@
AZANTT V=MD TIH R, BAGEMEVPREL VD FiEELHR O L THHEE L Bb
ND, KXEEOHMBICORNDIEELD S L, £, HFETA 7 4 > 71 b hE
ThHY ., ZHBEP T TIZF > TV D EMBZ OFENICRETERTELE VI EKRTD,

ERIE] ZEEARL LR EY ThH 5 &l L7,

2. BREOHBMWER
JEEO TEWIA] #8823, AAGEEZNGEE T O2FREEORIET AT 4 » 71X L TR
RO Z LI, T CICHIZESECE (Bolstad, Kanamaru, & Tajino, 2010) , FE#H (J& etal., 2012) .
MEHE (I, 2008) O L VVIZEWTHEIESNTEY . TOHRE LTHE, Z7r—nA
Voo T =DV TAT 4 T OAD L HEET AT 4TI DIPUR ORI
K HERM Ll ERBF o TWD, T, ENE TIERZRRm, & <IZHREY —
T4 ZIZBVTh, TEWIE] OfFFIZRALDOMREIFEST L1255 2
Grabe Q000)E, B _SiEDOV —T 4 Y T ERBHIZTHTHAHIHERNO—DL LT, F—
SRELE SRICBIT S, UEMIZIE LW E SN LB A2 T\ D
It is also not clear how to predict exactly what combinations of L1 resources will create
facilitation or possibly cause interference for L2 reading, . . . However, aspects of L1-L2
relationships that are similar are highly likely to help the L2 reader . . . Also likely to
assist readers are parallel grammatical word ordering in both languages, similarities in the

extent to which word order is used grammatically (fixed word order), . . . (p. 131)



JAFIDEY . AAGELEFEFEOBIRITIRESEZR>TND, ZOEWD AAFERGEH I
LT, &EEOEHMmZT TREZFEICENTHEEL 5 2 2 Taerklx ﬁm?%ﬁwoé
w@zﬂi FEEO TEWIR) 2583422 LM, AARGERGEEREORE) —7T 4 v 7%

NZBWTHRALDLOIRE LT ENMFFIND,

EWRIE] N2REEORBEICAMNTH L —FlE LT, HitE (2012) 1%, [EWIE %
?&_&T\I%(Wﬁmw)k@ﬁ(%ﬁ(T#M)®ﬁ’%é%@%%@%ﬁ%ﬁ#
HIENTEDLZLEZFIT TS, LoL, HARERGEFEICE > TL, Fil 72003
EEE (32 (T ZOLDIZOVWTHEET 2 NBMETIIRNWEA D, [FiE
i, A LEBRS DD WL LD E > THATH D] LWV I EIHRIE, EEICRBW
THHTH- TH HAGEICBWTIEZ 5 TR, TEhnifelZal w9 BARFEDIIC
BWT, #hFidfEbn b3, FiE (1Fhid) ) FEKINTWS, 0o, H
AREERRERG S DN RGBSR IC b, E5E (720 L®hE 192 (T3) ) o&EIZ2H 5 4)
EEWMISEDLZ LN (D L EEERBOH LIV TIX) RUARDOTIEARnae
Bonhs,

ZITCARRETIE, TEWIE) offg, g MZnny & 1925 (T9)J ITH
YA Bk L., BETHZ a2t E L-48HI2 L > T, TOEFL ITP*® ikt 7
vark V=407 k7 vaOBRRICEENRRLOND D, £, FEERZD LD
RIEHICH L TEDL I RIS ET 2 aRLZ L E LT,

3.TOEFLITP*XZME L Y —T 1+ Vv EEOBE
I T AROEEYS L L TOEFLITPY T 2 hOXXEE 7 v a v BIOY —F 4 >
T el va r ORE L A ST S,

3.1 WiER TV a v OMEE L RH%

TOEFL ITP DO Lyt 7 g ik, 2 FEOMEN DR IS T W5, Ao R
("Structure") L. XHFOZEMIZAND DIZHEE 5B % 4 DOERE N HIRO, LEE/MK
SHLHZLDOTHD, ZOXATOMBEIIBNTIL, FE- @R A2 RS E B L7
TR > TLEIDER, 2D BN LE ) 1T TRE) TlER<, mXELTO TS
IZHKT D L IGRIREBMEL N TS, D), TEWIE] 2K L LZ3EeiE o
BICL > TEFEZESHED bONREL, RIZ, %F-ORE ("Written Expression") 1%, %
MO TR 4 FETSI20HTEY %O)EPT L DREENTWNDHEDERSEIZ/R - T
WD, BENEFEANL, dnEE, EHL ERE. B R ENRRNEDIR S DI o T D,
AR & RO 572D, ﬁi@%i_ﬁ)%%zf DO THEBIIT EARFEN L HXENE
W 20BN HDH, ULEOENG, filx OEFRESLHGEOEIKRIZ T TR, EXARE
DOHELE#T DI LT, EXEZEIZLOTEOMENRZVWEFZ D,
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32U =T 47 7 var OMELE

—J5. TOEFL ITP*D U —F 4 2 « &7 i a 0, 400 EBRREDLE 5 EA7HAT, *
DONEIZOWTIHRBEIZEZ 5 b D Th D, NEIT, REEOKRFETHRDORD L5 72%
W72 bDOTHY, k7 v a VIR TEHEEORWVEEREENIErb L, F
oo P 72080 HARNFAIZITHIRADE NS ONRZ W, 2O, BEHNSD
DRVHEEZ O £ L THiatEd, RKEZIDH b HEICR->TL 5, EWIE) %X
A Tk & 142 (TH)) #FEL, EEEICERTL2ZLT, E9LTHEK
ERZICDVEH G EZ D) TRWESORBINSDERT 2D BoNTZREHOP CERZ
EXEOREEDLETEREZEY LTFAZ &N, LOVESICRIEEZDND,

Y vary, V=F 40 7 arO0nFTRICHONT S, REICBWTEER
BRIFEIZOWVWTIRR B,

4. BEAS
9. TOEFL® %Ki 6 HF O OHR T, V—FT 4 LV ZICHTINEOLEE 1ITE
Lo,

1. RENE
N
—HH - HMIFEHERZICED TEWIE o0 oM
< ZGEATT o — b
- Zi#RTT A (TOEFL ITP® % A 7 D RIED)
cEE (V—F 4/ ks varOffEL Y= — ) A
—HRBA - TEA] & T35 (T 220 TOfER
CJEEOY —F 4 T T v CEOMR
- iER S v a VEOEE
cEE (V—=F 4V ks varOffEL Y= >— ) A
c ZHAOROKENS, BLHL'
“HH HEOY—F 4 s a CREORH
- kRS v a VTEOREE
CTEWIE] OFAT 4 v T ~DISHIZ OV T O
cfEE (V—F 4/ ks varOfEL Y= > — ) BAi
cZHHORDOELH L
A H (V—F 4 7% L)
HEAH  HEOU—F 47 sy a CREOR
- iER S v a VEOEE
cZHHORDOELH L
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e
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7 Z ~ (TOEFL ITP*% A4 7 DORE®D)
T —k
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iis
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ANHE S - %
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¥

41  TEWRNE] OfFEH
B R T O [EWIE OB D7 DI2 7 F A TEBIZHWEZZAT A RO—EHTH 5.

NN/ (T N 1R/ EC /D =M/ $5(TH) T I/ EC /D

D rzen [ g NS AV A AL 1)
1) £Z2E0GFBAAAEE 1) Fld £2THLY 1) #iIi&EA (In, Of, At, On, During, Outside, etc.)

2) $%E#%iE (When, Because, As, And, But, etc.)
3) &l (Often, Yesterday, Here)
4) 875 E (ex. Building) &84 5 (ex. Built)

F£MOFEU4 (Masako, My dog, The car, etc.)
F£M D ELMEZ (He, She, You, It, This, Those, etc.)

Bfig 5 LED. ZDHTI<B LY : Many people (@&
2) B4 3 (ex. Building) A E & (ex. To build) Building a log cabin was his dream.
3) It (ex. Itis raining. / It is easy to bake cookies.) O N\YREBTHoEN ~FEof=
4)* There (ex. There is a big ginkgo tree in the garden.) (IRES )

Building a log cabin, he used up all his money.
1% FEoTLESI

K1 72003 ICADHD - ALRnE o

ZIZTIEHET, R WAL ENRTEDLHDLETERVWLDOEE LD T, PRI
L7, V=74 71BN T [FEHEOHBZASITEL LI LW OIFHEIIRITbN
L3, WEEOBEMRELTIE, FEFICL-T, EIMBEZETHRERE (EH) b
D&M 5 Z NI T LERS TIERY, £2 T, 72003 187262200z B
WIZT 22T, TEnn) (FiH) ZRET L HiEEZRR L,

wIZ, 2UTRLEE ST, TZans) & T35 (TT)] BREHXOEARTHL Z &
Z, AAGEE OX I THERR LT,

M=l g 51 EEOER BABOER~ZFBLDEHLY

EnD/35(TH)  Eh/ R/ ES /WD
95 (TY) =8hiA

* WEEDEK
FTOOA . XXF 51
F B+ crsm) ENEA

2 BEEE & HAGEOX

72, (425 (T ek I 2l2) 22T, 145 (T3] o@EFERREN

ENR/TBH(TH) T RIZ/ET /1N

BAREDER

NOOA) BATZl SBbDORIFEKRT,

NOOA) EARTZ] ANEXILTADLLY,

MOOA) £5951 KL HELOAYRT
RELTWS,

BAFETIE:

FEOHBE  BADGENX = HY3D !
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TEFTERDIRZIBDONRESTLKDZEREBWMBL, HLTBIT D TEnn) & I
% (TY) ) OEZEMZEHR LI,

42 WERT v a rofEE

0% TEWIE), < I7hn) & 4% (T9)) ([CiEET %2 & T, TOEFL ITP®
DR v a OFENREO I HITEEHINGELI0E, HEZEL TRL TV o7,
Bl 21X, D Structure O yVHDRIEIL, FATT A MZBWT 22 4% 16 AN R ERETH -
7=

Following the guidelines for speaking and voting established by the book Robert's Rules of Order,
—————— during meetings.

(A) and avoid large decision-making organizations’ procedural confusion

(B) large decision-making organizations avoid procedural confusion

(C) is procedural confusion avoided by large decision-making organizations

(D) are avoiding procedural confusion in large decision-making organizations

ZOREIZOWT,

1) SCHAD Following /> HAEE H4JIE, BB A-> TRUI LN TWD ~ing 72006, BIES
CR AR BN S b ¢ DY R el A g A A

2) ZEMH D% O during . . . BETE & ZUIHE S A 72003 22y, DFE D,
ZERMOFNZ bHIZH, ZOXERFEL L TRV MR D200 [72n) & 142 (TH) ]
VYA

3) Lo ZET, IEnR] & T35 (T OWGNEEINHERIILB)D IEM,

EWIHEFTEZDZLIZE-2T, EVWXLTHo CHIREETICXOHEEZEZEZOND Z
CLHEIRLE, 29 LT, I RCOBEEOEKRNDLNLRLLTH, BRXOHMEDKYIILH %
TeRTHZETHRENETHZLEDLITOEKZLTCHLLXT=NERD,

43 V=T 47 kI varofFg

V=T 77 a i onTid, HHEE L TR I EHOMEE Y —27 >— b (ff
FEZROZL) ZEL, FHTTPEEZLCETCL Loz, V=27 ¥ — hONEIL, /37
7772 ONERZERL (1 EIRIXAARGE, 2 LEI3REE) . REICE L, B%nIiEo
Y LARVEBELZHETHERL T, RRICEMARELZERICGERT 20 TH D, ME
DXFEZME > T, REIZEZ DT TR, REOHEE, FBEOHM, Aon#EL S5
VS OTER R EITHEETTHE LRI & L,
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7 AT, NT—HRA LV FOEBRREICEST, V=74 7 ONEIZET R
% (I'Native American @ Anasazi f&R D 30k T8RS OHEA & 2558 ) THEKICESb D akk) 72
L) ~OBLEED, Bib o THEIRLEY—7 v— FOEMM LB Lo, MEOMm
#4T- 7=, TOEFL ITP*®D V) —F ¢ > ZHEIE, KETESHEMPLRNEICHY T L0 T
b, HHRMEELZ ORI, ELICHEBNELNE B DD DIz on
T, S 9F5E Enny) EddEEE 1425 (T 2R L. £ & TXRRDOMHEE
DHBRIZ 72D Z L &R LTz,

5. REEZTORR
ZZTiIH, ZHMOBEEORIEBIZ, LEEV =T 4 DN EFMT A0 7=
HER L EHAEOR R L FE L D5,

5130V —T 47 DFT A b

SZHEOLEL ) —F 4T v a DT A NZA TN, BEMBTEDLHITE
L ZET 5720, #EYH & B HIZ, TOEFL ITP ek i % A\ 7= 3l &
i Uiz, Al - FERT A NOW G EZBR LT 17 80 OMEE ST OMGE LT,

511 SUET A N OFER

ikt va AZONWTOFERT - FHET A N OFLIRHE R b ONTHERIF R OFERIL, & 2
DEIIRoT, BENFI1TAEVWIBONTZRER CThHoTold, /T AN v 7
REE LT, MIEDHD HOREFIETHDLIU Va7 Y O/ BB FIRE 21T -
77

F2.FA - FHRTADL UERZ V=)

FHHTT A B FHRT A b
P (R 72) Hh SR Py (R 72) Hh R

22.3(5.8) 21.0 24.9 (4.8) 26.0 1.45 .008 ** .35

) N=17;p*<.05,p ** <.01; s OHH: 0~40.
K2DOXEHT, 3EE 7V a v OFEERT A MIBWT, ARICESROM ERRLONTE (2=
145, p =.008, r = .35 GHREF)), DTHZAME VI ROLNIZFZEHIEFN TS - 72208,

TOEFL ITP* X {Et® 7 & 5 LV OEICH LT, SRIOIEENEEZ O EnHEH &5,

5020 —5 427 « T A MDFER
V=T 47«87 a AZOWTOHEA - HET A NOGLbHEE 722 & ONCHERIFE R o
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FERIZ, X3 DI hoTt, THHL, WEBZ Va LR MIGOH D _FEORTE
FETHLIT 3y Y o OEBANEN TR E Z1T - T,

#£3. Hui - FERT AN (V=T 47 kT ay)

FHHiT A b T AL
Y (AR ) Hh o fiff ) (BERER ) Hh o fiff

27.2(6.2) 28.0 31.6 (7.2) 32.0 1.59 .016* .39

) N=17;p*<.05, p ** <.01; s OHH: 0~50.

KI3IDEIZ, V=T 87 arOFEZLT X MIBWT, ABIZGAOM L)
Roni (z=159,p=.016,r=39 GHRES)), ZTHHH, DIFN=ZHAREWVWIRLNT
RN TH > 722, TOEFL ITP®Y —F 4 > 7« &7 ¥ 2 VOREICH LT, AE0OHE
WA EA SO ERHE S T,

5.2 BRI
FEEN TEWIE) o [7Zan) & 125 (T 2Hh e Licm &Iz W ToiE
WELOE I L0 a2 HET 5720, BEORK B, [4E 0 TOEFLi#H T,
Reading (2B L TR FR72EEWET ), ARIZENTEE ) S0 EMZITWL,
A& A HEE 21 0 b RIZE 257 BRI O B R THRAENT Lica A v b aid 5,
FF, MEWEIE L EBEOEEICOWTIEIUTO L a Xy bbb o7,
THHOE XX, MERSBEEEZBESTWEIARHY ELEN, BIREZEHRT S &
WO ZEEBZTVWDHERTE VDN EFOVNRRZDEDICRY | AT VRN LE LT,
PGB DAEIE DN 53 D3> 72D C Section 2 O SLIEDRENZ AT & bR T A L—X|TiEL =
EMTEDLEDIThoTc LS,
B OMEOIIEDOM T 2P 5T M TEE LT,
G L EECOME FIIRFEZHRE R ESTZOTHIT o2 EBVET,
BRI, RS FEHMMZ (P3EGE) LW TERHRO S bIgfis T\ =D T, M\
H2ro7o L, FRICSUEREZ & < & XIT (Section2) iz A7p & W E LT,
Ennd 5, Eiels, EZno [TETHEFTHoTZ, b BfioTnEzn
S,
RIDETD ETLEOBRNETHN> TR ThH, EANT 5 ~% Ao Hehid
ETDHHELEL HDOIATERERNE LT,
PbEoarr hinbband LK oIs, TEWIE] AL Lo sois 4 B L, HE 48
LTCEDBE ZMENDIZZ LITL T, Wk, V=T 4 V" THITREST D7D IJHDO0
T mFENERE L TNWDH I Enbnbs,
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T, ZTORRLELT, lAx OHFBEOBRIDLNL L THRERBEEET L5 A %
Hole, EWHIFEHEENoT,

Reading D7 A > D5\ TH D OHFESLH 3B DNLRWHEEEZFHET 200 F &

B L L AT FTEN TR EHNET,

EIEHD R ThH, Db ZANLD LT OB TWIFIEEZICESS Z &0

TEDHATEERDTE LT,

DN IRVHEENRE HTE L XD LRV VICHmAEDDHRA L FD LD

2 EEMRFIIWS O DA ZENTELEOTENSTZEE S,

6 2L BV BEIFENLEZ LA FE LN, HBRWHEEIEINY Zo=0TESHROMAD

ZEIRST0L MR L THRATTOTNT T T T7OREEZET D 108 D027

ERWET,

WRITFZT7TEICERE L D2 D HEETFRERNET, ZOREREDOT A FTIL,

MEE B2, FTWV Oy —URbHoExonNs Loy Lz,

TOEFL ORJEE R0, MEZM L X222 R v, MaEE#R LN L)

FEvn, DLFoavyRnonwdkolihoTEiEEVET,

HLOWNEDOLETH> THITHEITH D L bhoTz,

INBITINZ, B OZH#EN, TOEFLYY —F 1 v O WKW T, S 72 filig
B, FEHERLALEW) a XAy N eEETk,
Reading ($72 UADIRWHEEENZEH U ¥ L o> Io NP LR JFE TatAlZ 2 &
IE, %W L T ETRICEORBRICZR 72 LB,
WO TWD MY 7B TAV D NFTENAB LA OET E, BRANIZE - TX
R LHDINEDIEST20 | SUEDE NS D> TH LT TT,
D LEEIZZE T 23 TOEFL OENAE B LAN-7- T, HARTHEICKR A%
LTV b, SEREVOEAKIFROFH OFFICHR 2 FF> 2 L1772 TT,
BARDDIZSINT, BHOBEHLEZSSLT 2L, MEEZ LI IXICRDIZEETF
OFE L7z,
WETHREN U7 U7 LERLHT] ZENRUTEELEES Lo TWEDT, HFET
FNTHLXA~DEIZRLSTDITE, ATV EDONLFLIZ L ThH - &R
ST H EEWE L,

AE¥EOXRT-5 8%, Y —F 4 v ZHBEDM & TOEFL ITP®F 2 F O ERB LV —
TAT eI aNETDIEODA N T TSI IChoTz, L, T A
FCRBRERDZOO [FE) L LTOFHFRICL EELT, ZnbDa A MIA
bbd oz, HEUANOSEMEA A MR EZADO N THARD EWVWS  V—FT 7
THBTOLDOERME LIEIEENC RN o722 Lk, TR DBEEY —F 4 T8 L
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el D2EEIC DD b O TRV EE S, READHBFFTLO LSS DLW
TOEFL®Y —F 4 > 7 - &7 v a i, #ME L THADFATE L LD THL L EZ LI,
BERIE] 2L THFEENRB DO THAEDOND LI ITHRET L HEEZI B
BERLTWHWEWERS,

6. F&H

BWRIE) L <IZZ2oFLHRERTHD 20 & 142 (T ICEHLTHEX
OfEEER L, XER 7 va V=T 407 ks g DEE T 125 %E. TOEFL
ITP®® Section 2 & Section 3 DF Z MIFWT, §E DRI L % THEHNICHE B ONER
bille, £, FHEOEMMBADEIZE NG, EIXEEICHT2EEPmE-TZ & T,
PFEY) —T 4 VIOV TOHCHREARED LI ENTE X2 IEbi s,

A OHEEIT, BEFEZRITIE 90 /0RFE<3E & W) FRFHO S D ThHh > 7218 b e
OoF | —EOMREE LT 5HZ LR TE T, BN (2012) 1%, F73# 3C1E (pedagogical grammar)
DHM % TN EESEL, PEHEPRGLED LTV THHL, FEHEOEG
EUNTHZ L) ThdEERL, [FRENFENEOIME - IEHITHT 59771 (efforts)
ICRE ST BGOMR (effects) Z T &0 EHRTO [FERZ LMD RG] 728 B~
TW5 (W, pp. 54-55), TNENOFEEFICEY) 2 L-~L THO L UE, TEWIE) ©
FHIZ) =T 4 v ICB VW THOHEHEMNZUEORGWFEILED D TH D LD T LR
ENFDOTIERNES 9D,

RAEDGEESZGHER 1L, AN THEEHERBE L, ZHHOKEFEO/ Y H Lo ER OB
R, EEMICHESEENEL AN, BV TEH 20, AROREN, ZiE
DHEFE) —T 4 7 FEHOMEE L . FNENOBEMDOIZODOFEFEDIEMIZET 5 & 2 AN
ol T, FNWThD,

BE X

Bolstad, F., Kanamaru, T. & Tajino, A. (2010). Laying the groundwork for ongoing learning: A
scaffolded approach to language education in Japanese elementary schools and beyond.
INTERSPPECH 2010 Satellite Workshop on "Second Language Studies: Acquisition, Learning,
Education and Technology.

Grabe, W. (2009). Reading in a second language. New York: Cambridge University Press.

HHEFRZ (2008). THT L WAARSGE ORI 101 C—3SUERIC B 1T 5 TEWIA]D F5E 0%
RAREE] /MU, VadE o0, MHEFR () TRk 20 425 8GR O BEEEMTZE] (pp.
8-21). ZR B FRFEERZ W v # —.

HHIEFRZ (2011). [ <TEBRME>HAEX O3 0] Hnt: HHEIE.

B R (2012). (B FICE 5T [L0 JVSGE] L3 fidr 2 — [EWIE] ofRE) K
rfciE f) [FE s sE42 B L2 ] (pp. 157-175). B FZEAE.
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PETLIE - AR - NAEH 52 - @UEGE - EiFEE - HHEFE (2012). TREGR 296 M L 72 30Rh
FRE—ER ORI T D [EWIE] ORMRFE] Studies in English Teaching and
Learning in East Asia, 4, 33—49.

BIEEST (2012). (222 2= —3a URET) & B 30k RitiriE (W) [ ik z
FLE L7z (pp. 52-65). HU: BFZELRE

bz
"ZEM DA LI, EEDOHAT S graded readers RCIEFERA L K ThH D, A HIORFEITEY
#11C TOEFL % B & HBFHIC AN b DO TH L0, by TH T U OSHiRA N T TV —
FEEZTLELER, 5B OVEENRENRETEY —7 4 7O N Z T 2oici, %
AT TEDL ) ZENFETH D, £Z T, HLWVWAEZZHT 2 MREIZHOVTH
T, MEFRITTERICHALTH B o7,
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8% JV—T4+ IBEI—YY—bF (1HAB)

TOEFLEE Reading Homework (1)
Student Number Name:

1 ReadingBIfEX %2+ > —E, HEAEHEDLTICHATLEIW, ZUTHAINEHET, &/NXF7770
AREBEHLTLLLEV, (BARE)
NST571

NZT572

NZT573

NZT574

NZTZ7T5

2 ReadingfIBX DHEEEFHA T, EULWEBSEZXZRBATEIW, ZOLE, BBEICHKREIT S LT
BN DONSHBWERZ EBSEHBEICDWT, BETARTTICEHLTVWEETL &S5,
B2, 3. 6IcDW\WTIE, BIRRDEEICDOVWTHRAND I &,

53 i ZZTOEK

3 SEIDReading@BICDWVWT, L<HNEBVEA. BWTHEWT ERETBNTILE,
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XEREBRBLESA T+ JEE
—E7 - J4—FNRNv O EBLT—

SR r

1. B¥

RO % BMIE TOEFLYZBRICET -3 LT A T 4 VT HOBERTH 5, £7°,
TOEFL D7 A 7 4 » ZRIBETRO N D V¥ VIV ORHEZ BT 5 & &bz, FEEHD
WREIZHBIT 2 B OO AORME NEDORMUNEDHRZ, ©7 « 74— KNy 7 %@L T
B3, oL, tME~ORHPNSCE L TCHOZBALELT - VT L7 va UaRL,
TRt R e TAT 4 IR DEROEBREFES 2206 95,

2. BERBOBERNER

TAT 4 TR, TR TAT 4T OT T —FIlESE FOETY YV
MEBEZID ANTER L7z, T80 6, ko7 mt X - 47 47D HITHMR
HREAELHTZENDETIREIZITH) DT R, T, ¥—F v by r o (2
Z T, TOEFL*TkR® b5 [#im] iIChH=5) 2oV THE L, £0 L TEHSNE
HOIZDNT, FEER LB EVICSHERICET 5T = v 7 2170, EXE LIEEEATT O
EWVIBLDOTHD,

21 FakR TG4 T 4T
Vygotsky (1978) I LAE, BT LDV &0 W ER IV THRARMEE 2 R7-7,

essential features of learning is that it creates the zone of proximal development; that is,learning
awakens a variety of internal developmental processes that are able to operate only when the

child is interacting with people in his environment and in cooperation with his peers (p.90)

Tav A TAT 47 1E, Vygotsky(1978)DVE 2 5 Z D TStk 28] [TV - HET
AT 47 ORETHY, L1, L2128V THITENR & 722 > TV 5 (Silva, 1990),

L 1 T/X Brufee (1998) 3 “collaboration with peers is essential in writing classrooms because
writing is a social artifact” ( p.64) & L, Nystrand (1989)% B 7 & O #2358 38 0 E < afe &
EHEZEDD LMLz, £, L2iZBWTh kX - 77 e —FdiRAa< v s
W, ZHLRREPRICE VBT ONTWD, FIXIE, 7474 707rERBIT5
BT EOMAEDRYIY 2B L T, FEHEORBMELOA ZBHM, S OIS HIERIE
AL X415 (Min, 2005, 2006; Villamil & Guerrero, 1996, 2006), A8 A3 7> 72 5 (Mendonga, C.
0. & Johnson, K. E., 1994), # X [E L O'E 23 A 95 (Kamimura, 2006; Min, 2006), #t7 T2
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*3 D BN E E A (Tsui & Ng, 2000)72 EThHh D, LNLARRL, EBXELICEY Ao
LEIGDHMIR E DT 4 — KNy 7 L TR (Connor & Asenavage, 1994; Paulus, 1999)
EWVWIH IR A STV D, & < IZ Connor & Asenavage (1994) DAL Tlx, FEENET
DT 4 —= RNy I NHEDEZELG%RHEND T — RNy ZITHESEZE L(3B5%) X
DH, HEATEFICK2ESE LOLRELEO60%) T -7 2 & b IR,
LMo T, AIREICBWTX, ETELHCICED 74— Ry 72D AfL, TibIC
XI5 EEE ORISR BT D . SBIC, FEEDTA T 4 TRBRICBNTOE
TERBCDTZ 4 — RNy I ORBORBELHES S,

22 Yy UiRE

Tx s R=ZAOEIZE T, TOREERICLY, FEHEDEEL T OMERN,
?ﬁ% & D WIS RSURICEB W TENRIT R G DB O SGENRFE I, FEHEHEDH
AIIZID D RENYE S5, Hyland (2014) (3RO X 5 IR+ 5 -

The concept of genre enables teachers to look beyond content, composing processes, and
textual forms to see writing as an attempt to communicate with readers — to better understand

the ways that language patterns are used to accomplish coherent, purposefull prose.(p.5)

F72, Hyland Q01H)IZ LD &, Vv U AFREIIEAR, BRENDO T A7 4 v 78T 1
TR TAT AN TDHEKENE LTHRINDZ EHH DD, EEEICE, <D L2
BRECZBWTY Yy U UEEL Tat 2« 54T 4 7IRHFELTWDDTHD, TOEFLYIZ
RTFBTAT 4 TIIMSLH R T S EH A7 N TA T 4 T ThDH, LI - T,
AREZBWTUIZDOX =7y NMIRHLOFBARET 52 L2 B2 AL T 5,

3. BEAR

TAT 4 VRS 1R RE TIX, TOEFL®ZBRICIA) T, £ FHBESh 5MEOR %
BT 5 Z LN DIRD, RISV ¥ L EV I ERICOWTHB L, 0% T, TOEFL®T
ToONTWDE Y ¥ U VZERE BT, A X A7 EMNLZ A7 Tlix, SPISCEEmCE W
IEWTIHL OO, WTHICH BT LT A L LTOIXDMY NEHIZOWTHEAI L,
FHEELTOIEEIENSEL7200ME % Lic, S OITMSLZ R 7 #E I EERIC
WMOMERTH EMEHE L THRZ R L, H2RRAICSV T, 1RFRAICRISNT
EETZyEAZHNTEY - 74— KNy 7 2R il €7« 74— RXXv 7, 74—
RSy 7 R (H8k A) 2T 24 1HOBRETIT> 1=, BI& VT, BEXHELOZX XY
EEMLIEE, €T - 74— RNy 7 ORNPTHRALEZLD L Loz b D, KOED
HEICOWTT 4 — Ry 7 FIRICTEA ST, 8§ 3R B I8V TIE TOEFLY 7 A 7 4~
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T BRT DRRITMNDT2OIZ, MEF A7 BAL, a1t/ ole, LinLake
U TR Y A7 IR EZRBWTHEIT L, 0 1RFIR, 55 2FFRA LRMRIC, =y & A
KORT 7T 7 OHRRICET 2188 2 L& T, H2iFRA CRAKOEET, HEOT v
BAZHNTET « 74—y 7 2Efi LTz, £/, BF3FRAIET - 74—y
7 MO LENT, BT« T4 = Ry 7 &7V, BT - T4 — KNy 7 OHHANRAC
(AT B D RN AT,

*1. RENAE

wim () VA—AT T
O 3 -oDEEOEMEE XD
@ X7 T, EWIHEETERLES
@ HE~DIREMNS, T OHFOANIZHONTHELZES
@ EIONZELOY v O NWTHERT D
(2) TOEFL*S 4 F ¢ > 7 « 5 2 FOJGHE, 55, 3l L2 &>V TR
(3) LDV AT OWN T
(4) TOEFL®*T A 7 1 > 7 DT A ks T TV 5 P % /b (expository
text) | OV T i
< expository text DFFH & L DO E TR >
kXTI T T EZDRKY D
¥ w7 « U TFrAOESS
* XFFLE AL OH Y
kTt A (fHamX) OV IMLH
(5) FREME (MSZH X7 BEIZEZ D2 Cilm XD~ v A 2E<)
(6) fiwn
O BEEICE 2D Z o0 T
@ Fo7ro=7IzHoNnT
@ EHROELHHIZONT
@ BARMf & LTS E R
(7) & LiEEER
<HRNEH AT DR R E >
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%2 (Al (1) fEEfE
(2) U —AT T 1A & EER)
(3) 185 <expository text DRFEH & SCORERL FFE >
4) BT - 74— KRy 7
B - 74— RNy ZBEEIZOW TR
RELEEET XA NEHNTET - 70— KN\ w 7 %275
HEXEL
T2 H
® v - 74—y I7HRICERA LR o7 bDIZT = v 7 EHEREES
(B)  fEIR<fEEEDMSLFZ 2 7 THOWT > (5 1 A & [FEE)
6) FElEHEiER
<ML B A 7 O FFE T RE >

® 60 6

55 3 [nl (1) fE/&sE
Q) UVA—LT v
() ZNnETOEH
<expository text DHFFE & L OHERL B >
4) MEME<FEES X7 >
(D Read a passage (3min)
@ Listen to the text (2~3min)
(® Prepare (1min)
@ Write ( 20 min) <150~225w>
(5) fiRsn  (ZB 1181 & [AER)
6) BT - T4 =Ry
<FEET FA DM, BALT - 74— Ry I HO—FEREMA L, &
HCHDOBEET XA MIELT « 74— R Ry I &4 5>
7 BT - T 4— K y7
O BETFANMIET « 74— w27 %% 5
@ HFxHEL
@ FEZHELREH
@ ET - 74—y 7RI LR o272 b DT =y 7 EHREEL
B) £&

4. AE
4.1 AT - FHET A B

HAT FHT A B E LT TOEFL T A 7 4 VP WSLH AV YT 52wt A - T4 T ¢
VT ERATIR o1, MEEIXENENLLTOMEY, FETT A B @ “Some people prefer to play team
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sports, while others prefer to play individual sports. Discuss the advantages of each. Then indicate
which you prefer and why.”, %7 A b : “Some people prefer to travel alone, while others prefer
to travel in groups. Discuss the benefits of each. Then indicate which you prefer and why.”, Z @O
SRUCBE LTI, AARGERGEREE ORGEH R LAVEREEE 2 H KT % A ARGERGEGE O KT
B 2 NS A, TOEFL"Writing Scoring Criteria  (Longman Preparation Course for the
TOEFL Test, pp.576-577) #&#%12, 6 2D H (Answer to question, Comprehensibility,
Organization, Flow of ideas, Grammar, Vocabulary) (2D T“0”~*“5" D5 5K E & ST
178 o7,

42 7=k
FEHENARIRESHETCICEDL I TAT 4 VT HREZHEORR(ET « 74— Ky
I7HEDONRDDN, Flo, ARETOET - 74— RNy ZIZOVWTED I HITE LT
NEIZHOWTER, 77— MIEBRT A METRICERLEZ (77— NOEREBE
BRI LTH D),

43 7 « 74— RNy 72T H5eR

ZMEN 2ERIATTET « 74— Xy ZHMIZ, ET7 P To7 44— Ky 70
WAEICBE LT, BEICEZELIZERLZEDE, Lo DIZ >0 THREL, &5
WCZOHBEZTALTE L7 (BT » 74— ANy 7 HRIIMAERA IR LTH D),

5. BREER

51 747 4 v 7JREFR - FHT A b
T@ﬁﬁ@ﬂﬁﬂi4%4yf-&xam%ﬁfimbt%xb?i AT FHRT AL
EHLZBMUIZDOIZ 174 T, FAT A NOFERRERTI152 (SD=3.18), FHT A KT
6imscw=zm)ﬁkot(%2%5%@:kk)ik\ﬂﬁ%2%®%ﬁ§%ﬁu.%
(Cronbach’s a) Toh -7,

K2 TAT 4 TR FHRT AL (BRER)

N=17 M SD
HAT7 A b 15.2 3.18
kT A b 20.3 2.02

RREDFER, FRIT A N EFERT A NOMICHERZENRZD b (1=-10.78, p <.0001, 4
=1.59), FHEEDOT A NOFERIZFR I OHEY THDH, 6 DOHHAIZBWT, Fij - FHT A
NTCEDX I RBAEN A OEN DN ERRDTI=D, DB E Tl A, RAEERICH
EEOBEAMAR LN, £Z T, BMESRORELIToTL A, RTOT A MAAT
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BEThbZEnbnrol, (&3 M) WTFNOHRBIZEWNTY p < 0001 Tholz, D
EV, TAMDODENENOHBIZEBWT, 747 4 ¥ 7 OREOHER] « FHHDOT A b O
RIFEERENDY, IREBIIKRTHoTE W) Z L2725 (Koizumi & katagiiri, 2007),

K 3. TAT 4 7 EH - FET AL (HARD)

N =17 FHTT A B FHRT A B
7 A MNEH Mean S.D. Mean S.D. F A
Answer to Question  2.97 0.93 3.74 0.60 19.74 .80
Comprehensibility 2.47 0.72 3.32 0.51 28.75 1.15
Organization 2.09 0.57 3.26 0.46 75.74 1.98
Flow of Ideas 2.06 0.42 2.94 0.48 76.60 2.05
Grammar 2.82 0.68 3.53 0.53 22.48 1.0
Vocabulary 2.79 0.54 3.47 0.36 41.90 1.22
52 T —h

BIMEDTAT 4 TICETHBEETHIH20 ., HIICEHWNE=ZDF, 947407
KT HDERTHD, BRLTAT 4 T EAREIAT 4 7ITHLTEDL KT T
WAEDNEBIWZEZN, K1ITRENTWD,

HAFEIAT 47

FEHIC )
B FHIZ
5% T
0%

IR
SR
| /Sa/) 5
BEF

BIEFICH T

1. FEHEORBBIOCHARED T AT 4 7T 2 Bk

AARFEZ AT 4 7B LT TIEFICHERE] & THBE) 2R Esy., IEF) &
ZbDIFA3DIBRETHLIDICK LT, HXITAT 4 7L TUE BEFICEERE] 72
1TAWD OO, K5 ) TR OB, [T bWV [FEFICET) Tho
T2o DED . BMFOLEN [XEEFELS] EWITHTOHOIFIEEETITAVA, T3

25



EE) ZLICHLESEZRLE TN LN 22 THD,
BINEORLTA T 4 v 7 BT HEBICONTIE, BETLD &, FETFET 5
BHE L TR TWELEWYEEHER2MEKD I HD 2 ThoT-, IELTH B .
W LTI R S, KDY 50 35~ 100 FERRETH Y . TOEFL DT A 7 47 + 7 A b
THRINDIBEDOEILTAT 4 7R L TV RWZ &R bnd, £/, 74—y
7 &I TRRICON TR, K3 O@Y | IFREREMOT 4 — Py 7 272500
BCRFTVBH, BT« 74— FNy 7 2B LTS b O 9% -7,

- B TEE LICERIEXOR S

< 200552 > i

0 2 4 6 8 10 12
()R O HALIZ A

2. TE - BRTHE LEREXOR S

FE s MR TR 74— RNy 7

T T e T 4 — KXy U

Y 74— Ry

HENO DT 4 — R w7

0 2 4 6 8 10 12 14 16 18

(MO BALIT N, (R A]
3. HF @R TRIT 40— Ky 7 OFEfE

26



KLTAT 4 7 aELS ETRBEEEZEZONL2HAIZEALTL, £6DHY THDH, K

AL TH, BOKELTH, ROLERLOIT TGHE - HWEELRE THHLH
th\éﬁbﬂ%‘ﬁ)jﬁ#f&)oto REAEEMIT & - TEIRIS TSRO, & [30kE
HiEk] <, AL > TEENL LD b, [HXEEHE ] P"UETHDLLERD
bLoOREEERY . OO 2Tk,

FRETAT 4 7 DR EZIHMTBR—FHEIZE BDESH

Z DAt

B A FE

R 0 JE B 0D 1
Ty LIV DHEE
BELD DR DA
B STHE R D Hisk
SCE
JEREFRBL O RNk

%

20

(T 125 m]

=
N
o
rum

TAT 47 hmEIZE > THRERLD

74— Ry 7 D

T 4= KNy 7 i3EEELICKR
hYASY i

T4 — Ry 7 HEXELIZE
D ANz

S AT

Pl WA/ A » a7 e gV e 4

Al R ATy g — Ry

3 3.2 3.4 3.6 3.8 4

(R REE O BN 1T 5 SYED U A — b REE
M5 7+ T4—RRwZ LT 74— Ry s D
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SEORETERY ANE T 4 — KRy 720N TESIEZ MBS ITRLTH D, &

NT e T4 — KRR T LT « 74— FR I DFNFRICONT, [EXE LICEST -7
[EXELIZIRY AN (947 0 7D\ EICENL o T2 DRI OWTHEN 2, »
FTROEHIZHLTHET « 74— KAy 7 OB BREERKE N7 2L B8bind. Th
COWTOHMBE LT, THSTEEPRN EE (BT GpETing) L
VBN T,

53 7 - 74— K7

BT« 74— Ry 7 EFERTDHICHZY, 74— KRNy 7OHEAZHOLNTHYFL
TWDERRAFAT LTV, 70— Ry 7 I Ex NS 2[EIBO 7 4 — K
Ny Z7DHET, EXELICIY ANIZET « 74— KRy 7 LD A>T b DIz
OWNWTZOHMAZFTLAL T Lo (BT « 74— Ry 7 FfkidfHek A ), EfiX4A
DEMEN6LWBET « 74— KRy 7 A ETET MO EZE LOEREZT72 30 40
WEIZOWTIEK 6 DL I TR >TWD, TEmOERR] [T 200K bZ < 2K
36.7%. foe T T3CEAMER) & T30 - 381 B0 Tivd 26.7% Th 0 | G5 - KB 1TH
THNEIL 10%72 -7,

L - #
mEEE - RO
= -
= SRR
= o0 B

K6 ETTA4—FNy7ORNE
SROBCER SN-THEIL2 1B Ch b, HIRSNho-b ok 7HE ©. ik

B WRICEDA L ONGIHEE . CE1EE,. £H1EE Choi-, TONFLK T O
DO
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R EOARERIR

SO = N W b Ut O 3 o ©

RS - R Sk - RhRiE SCEEAERL e am O JEE B

M7 RIREIORZRIROET « 74—y 7 ORE

(e REB ) & T30 - B8R ITRCERBRIRE LTV 03, T3CEMR 1220V TR
LIRS TR Te, WTINOIHBIZEN T, BHIRLARWVEEHRIZEIC TED X
INCEZNEBR NN Bhote) Thotz, 130k - KRB OHEATIE, E7 XV HH
FOBREZIE LW ETHREBNA BT,

6. TEH
Al OFFETIE, TOEFL* 74 7 4 7 « TARDOXEE LT, TZTROLN DV ¥ v
L ORG, Tbb [#im ] OISOV T, BTN X 2 7 IS 2 Y T TIRE L,
ZORFICEDSETHEBRIIES EVOEEDRT, BT « 74—y 7 Z2FE/L, SHI
?w7-74—Fﬂy7%£m¢5:&f\57-74~Pﬂy7@§a®ﬁwﬂwmﬁ
DR E AT, FEl - FET A PO T, BRAE L7V T O H ( Answer to Question,
Comprehen51b111ty, Organization, Flow of Ideas, Grammar, Vocabulary )IZ 3T & A E 72 2014
C. xﬂ%i%é'@tf%oto ENBEDORELZH LT TIOL D M EN AN
DI, Ty —FORRICLHDL LI, TNETRERLIAT 4 T OREEZIT T2
ﬁﬁﬂ\%ﬁ%éﬁuf&ot_&%\mo ELL B SO EEOTRBRA 4 TR
EWVH)ZTENRBEBLTWDENE LR, o, UL T —bFhrbbnrsd Loz, TH
LD TRLTGAT 47 hmECBBEE s b0) 1T, IRXEEIME] 2 [5H
AmOREBAO MG 25 [FER - REOMEK] ([TIRWTEho72Z &b, SRIORENKLT
AT 4 7Bl 5 EICHE O SWEER ELEZIOND, T 7 — FORERNL, BT -
T 4= RNy 7 TIIHEORLVIRY o EEENACD T AT 4 > 7 ORBEFIZK O,
FNEZFBEZELIZIRYD AND ZE THERIOBRBSTND EELTNDLZ Enmnol,
Flo, BT - 74—y 7 OFREAOFLEN S, FEHENE T ORMIBEET 20 TiX
BRECHBIZAESWTHEELEToTWDZ LN, Abhrbiol, R, Fni- F
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%7 A NOFER, WRENKE Do 72HH X Flow of Ideas” & “Organization” T& - 7273,
INBIE, (74— Ry 7 OFR « KRR LT IR b E<Abhi [
B IO L2HEATH D, BELL, FEEIL, [CEMK BT 70—y 2
%%HR%K\%ﬁéntﬁﬁmowfﬁﬁb\%W-Kﬁm%%ibt@f%éio@
W2, R ENRS/NE Do =Dl “Grammar” & “Vocabulary” Th > 7228, 2 biL, BT -
T4 — RN JICEARIREN R L@ -T, BELLL ZNHOHEBAIZEWTIEAS
AR NEND LN EVWIKEZFF> TWZDTHAIN, TInbFEETIH LN
KT, %ﬂikk%ﬁ%@i@ﬂotkézéﬂﬁbﬂ@wo:@iﬁﬂ\57-74—
RNy 73 EEELUICHHEND T TR, 747 4 V7 RERIC DB A TR FI
Bz TWwbeEZOND, —HELVT - 74— KRNy 7 3FRFIZL>T, FA4T7 407
WRRICBIT DEEN NS NVEERLE BTV, ZRUTDW TR, EfEER DR o722
EHL—RTHHEEZLND, LTERST, ZORICHOWVWTIE, EHICEEESTZ L
RENSBOWNZEREL 2D Th A I,

BE X
Bruffee, K.A. (1984). Collaborative learning and the “conversation of mankind”. College English,
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Effective instruction for independent speaking tasks
Daniel Pearce

1. Objectives
As Japanese EFL learners tend to be weaker in listening and speaking skills than in writing and
reading (ETS, 2014), it was assumed that this would also be the case with the participants in this
course. As such, the content of this course was designed to capitalize on the participants’ receptive
knowledge of English, and by maximizing opportunities for output, to develop their speaking ability.
Three concrete course objectives were designed as follows:
(1) to develop confidence in conveying opinions in spoken English
(2) to introduce the TOEFL" speaking test structure, and introduce appropriate methods of
study

(3) to develop a linguistic repertoire for answering TOEFL" speaking test questions

As it was assumed that the participants would have relatively low speaking ability or confidence,
the objectives above were aimed at maximizing output. For this reason, the course was designed to
focus on the TOEFL" independent speaking tasks (see section 3 below), to avoid potential
difficulties in the reading or listening parts of the integrated tasks.

The assumptions regarding confidence can be assumed to be correct, as the majority of
participants disagreed with the statement “I have confidence in speaking” in a pre-instruction

questionnaire (see Figure 1, below).

"I have confidence in speaking"

0,
9% = Strongly Agree (0%)

8%
= Agree

Neither

54%
= Disagree

Strongly Disagree

Figure 1. Pre-instruction questionnaire responses

(translated from Japanese by the author)

2. Theoretical Background

Learners cannot be expected to improve their speaking ability without producing output (see
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Swain, 1985). Thus the content of this course was designed in order to encourage effective output

that would be beneficial to learners.

2.1 Formulaic sequences

Formulaic sequences have been thoroughly investigated in previous research, and the instruction
of formulaic sequences has been suggested as an effective means of developing linguistic
competence in learners (Lewis, 1993; Schmitt, 2004). Here, Wray’s (2002) definition of a formulaic

sequence has been adopted:

a sequence, continuous or discontinuous, of words or other elements, which is, or
appears to be, prefabricated: that is, stored and retrieved whole from memory at the
time of use, rather than being subject to generation or analysis by the language

grammar (Wray, 2002, p.9)

Having a selection of (typically memorized) set phrases on hand reduces the cognitive load on
learners, which should in turn allow them to focus on developing the content of their responses.
Instruction of formulaic sequences has also been shown to increase the oral proficiency of learners
as perceived by native speakers of English (Boers et al., 2006). Thus it was assumed that some
degree of formulaic sequence instruction should positively affect the TOEFL" scores of the learners
in this course. Attention was drawn to formulaic sequences during the lessons, and learners were
encouraged to remember and apply them in their own responses (for more detail, see section 4
below). Given the limited time of instruction, only a small number of formulaic sequences were
introduced. It was hoped that access to these sequences would allow the learners to concentrate more

of their effort on topic development, as well as to increase the complexity of their answers

2.2 Output through interaction

Allwright (1984) raises several important reasons for involving learners in interaction, including
that learners “learn by communicating”, and that interaction tasks further deepen learning value.
Allwright also suggests that learners receive valuable and personal feedback through interaction with
peers, and this can lead to developing confidence by reducing the fear of failure, and increasing
willingness to take risks (Allwright, 1984). Dornyei (2001) also asserts the benefit of interaction
activities for increasing and maintaining learner motivation. In the course, therefore, several peer

interaction tasks were included, which are explained in detail in section 4, below.

2.3 Developing responses through reflection

Previous research has shown that reflection tasks (such as transcribing one’s own speech) can lead
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to the improvement of speaking skills. Transcription has been well researched, and it is considered to
be especially effective in regards to improving accuracy of speech (Lynch, 2007; Stones, 2013). An
upcoming paper by Kato (in press) suggests that “proof-listening” (listening to recordings of one’s
own speech before revising) may be beneficial in the creation of more linguistically complex
responses by learners. In order to encourage both creativity and accuracy in responses, both types of

activity were included in the course.

3. Characteristics of the TOEFL® Speaking section
3.1 Structure of the TOEFL® speaking section

The TOEFL" speaking section is comprised of six tasks. The first two are “independent tasks,” in
which the examinee’s ability to convey opinions on a given topic succinctly is tested. The remaining
four tasks are “integrated tasks,” in which the examinee must speak based on reading and listening
tasks. It takes about 20 minutes to complete the entire section.

The TOEFL" speaking section has several unique characteristics. Although there is some variety
to the topics of the independent questions, the content of the speaking section is generally academic
(particularly the integrated tasks, which are based on lectures and accompanying readings, or
campus conversations). Unlike the speaking sections in upper levels of EIKEN, or the IELTS' test,
TOEFL" does not test an examinee’s conversational ability, but rather their ability to produce speech.

The structure of the speaking section can be seen in Table 1, below.

Table 1. TOEFL® speaking section

Question type Preparation time Response time

Independent tasks

Question 1 (Free choice) 15s 45s
Question 2 (Paired choice) 15s 45s
Integrated tasks

Question 3 (Listening & Reading) 30s 60s
Question 4 (Listening & Reading) 30s 60s
Question 5 (Listening) 20s 60s
Question 6 (Listening) 20s 60s

Note: s = seconds

Question 1 requires an examinee to give a short speech on a given topic (for example, a recent
experience). In Question 2, the examinee is presented with two choices, and must argue in favor of
one. Both questions in the independent section require the examinee to include specific details or

examples in their responses.
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Questions 3 through 6 typically require the examinee to summarize the information they have read
or listened to. Examinees may be required to point out contradicting information in the listening and
reading passages in Questions 3 and 4.

All questions require examinees to prepare and deliver their answers within a short time (see table
1). While the integrated tasks provide the examinee with content to speak about, the independent
tasks require not only the ability to speak, but also the ability to generate content within a very small
time. Learners in an EFL context may have had little opportunity to practice this type of speaking,
and many examinees are unable to generate content to speak, resulting in long periods of silence

during their responses.

3.2 Evaluation

The TOEFL" speaking section is evaluated based on the TOEFL® speaking section rubric, which
is freely available on the ETS® website'. A final, holistic score of between 0-4 points is given for
each question, and based on three assessment criteria: delivery, language use, and topic

development.
4. Class content
The outline of the lessons was designed to achieve the objectives listed in section 1 above. The

content of each lesson over the three-day period is shown on Table 2 below.

Table 2. Lesson content

Content Objective
Day 1 * Casual talk: Self-introduction 1
- TOEFL" speaking section explanation 2
(structure, evaluation)
* Independent task (paired-choice) explanation & example 2,3
* Idea generation training 1,3
+ Independent task (paired-choice) practice 1
Day 2 * Casual talk “What’s this?” 1
+ Independent task (paired-choice) practice 1
+ Independent task (free-choice) explanation & example 2,3
+ Independent task (free-choice) practice 1
* Idea generation training 1,3
+ Independent task (free-choice) practice 1
* Reflection: Listening
+ Independent task (free-choice) practice 1
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Day 3 + Casual talk “What’s this?” 1

+ Independent task (free-choice) practice 1
* Reflection: Transcribing 1
+ Independent task (free-choice) practice 1
* Integrated task (L+S) explanation & example 2,3
* Integrated task (L+R+S) explanation & example 2,3
* Integrated task (L+S, L+R+S) practice 1
* Post-course study suggestions 2

Note: L = Listening, R = Reading, S = Speaking

The course followed a set structure over three days of instruction. The participants began each
lesson with a warm-up “casual talk” (adopted from Kato, 2015), relatively simple speaking tasks
which aimed to encourage active production of spoken English. The casual talk on day one consisted
of each student giving a simple self-introduction to their partner for one minute. The task for day two
was “What’s This?”: a simple game in which one participant was given a list of words to describe in
English to their partner.

Before attempting a response to each speaking question type, the participants were given a lecture
on the nature of the question, and provided with an example question and response. The participants’
attention was also drawn to the evaluation rubric (see section 3.2, above). Example responses were
displayed on a PowerPoint presentation, and participants’ attention was drawn to key phrases.
Participants were encouraged to use similar structures in their own responses. Independent tasks
were given priority in the course, so that the learners could concentrate on fluent production of
speech without the added burden of needing to comprehend the listening or reading passages of the
integrated tasks. Thus independent tasks were covered during every lesson, although the final lesson
included an introduction to integrated tasks, which were also covered in the listening lesson
conducted by the author.

Between response attempts on days one and two, participants took part in “idea generation
training.” In pairs, participants were required to give TOEFL® length responses to several questions
in quick succession, before switching roles and listening to their partners’ responses. Pair-work was
chosen for two reasons; it was assumed that the presence of a listening partner would encourage
speech production (Allwright, 1984; Dornyei, 2001). Acting as a listener was intended to expose the
participant to possible new ideas in crafting responses.

Reflection tasks were also included on days two and three, to encourage participants’ noticing of
gaps or errors in their language production (Kato, in press). On day two, participants listened to
recordings of their own responses, while on day three the participants transcribed and reviewed their

responses, before making a second response attempt.
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Finally, a list of resources for further study were provided as a handout to each student, with a

brief explanation of each given by the author.

5. Investigation
This section will describe the effects of the three-day instruction on participants in the course.
Results of the pre- and post-tests will be discussed, as well as participant responses to questionnaires

conducted before and after the instruction.

5.1 Speaking test
A pre- and post-test were conducted to determine the instruction effects of the course. Both tests
followed the structure of the TOEFL® iBT speaking section, consisting of two independent

paired-choice questions.

5.2 Procedure and materials
Two questions were prepared for the pre-test:
(1) Some people prefer to live in a small town. Others prefer to live in a big city. Which place
would you prefer to live in? Use specific reasons and details to support your answer.
(2) Some people take vacations that are very relaxing and are not filled with many activities.
Other people take very exciting vacations where they do many new things. Which do you think
is a better way to spend a vacation and why?
A further two questions were prepared for the post-test:
(1) Do you think it is better to study alone or study with your friends? Use reasons and details to
support your response.
(2) The Internet has made it possible for people to choose the news they watch or read instead of
being limited to reading the same news stories in printed newspapers or listening to the same
television news reports. Some people believe this is having a positive effect on society, while
others believe the effect is negative. Which opinion do you support, and why?
Participants were required to give responses to the questions within the same timeframe as the
TOEFL" iBT (preparation time: 15 seconds, response time: 45 seconds). In both the pre- and
post-tests, participants were required to record their responses on the Movie Teleco software, part of
the CaLabo CALL system (ver. 6.5). 16 participants submitted viable recordings for both pre- and

post-tests”, which are analyzed below.
5.3 Evaluation

Evaluation was based on the TOEFL" Independent Speaking rubric, discussed in section 3.2

above. Unlike the holistic score given in the TOEFL® iBT, individual scores were given for the three
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categories of the rubric: Delivery, Language Use, and Topic Development. A score of 0 was given
for a non-response, up to a maximum of 4. Scores were evaluated by two native English speaking
raters (both New Zealanders), and interrater reliability was calculated using the Pearson Correlation

Coefficient. Interrater reliability was calculated at 0.896 for the pre-test, and 0.851 for the post-test.

5.4 Test results and discussion
A paired t-test was conducted on the results of pre- and post-tests for Delivery, Language Use, and
Topic Development. All categories analyzed showed a significant difference, with a large effect size

(.80 = effect size large, Koizumi & Katagiri, 2007). See table 3 below for a detailed breakdown.

Table 3. Results of pre- and post-tests

Pre-test Post-test
Mean SD Mean SD t p A
Delivery 1.91 0.52 2.34 0.40 -3.17 0.003** 0.83
Language Use 1.36 0.38 2.13 0.32 -6.65 <0.001***  2.03
Topic Development 1.36 0.44 2.03 0.54 -5.70 <0.0071#** 1.52

Note: N =16, p** =<0.01, p*** =< 0.001

This level of improvement is not necessarily surprising, given the low mean scores of the pre-test.
Particularly with regard to Language Use, as the participants were encouraged to use set phrases
from the example responses presented in class, simple memorization of these phrases would have
helped to increase the complexity of their responses. The significant improvement with regards to
Delivery can perhaps be explained by the fact that the participants had little opportunity or
experience with this type of test question before the pre-test (as evidenced by responses to the
post-instruction questionnaire discussed in section 5.5 below). During the instruction, the
participants had many opportunities to practice responses for TOEFL® iBT-type questions, and the
subsequent boost in confidence may have helped to raise their delivery scores. As for Topic
Development, it seems that practice opportunities as well as the “idea generation tasks” may have
been beneficial.

Unfortunately, given the short period of instruction, and the unfeasibility of conducting a delayed

post-test, it is impossible to argue the long-term effects of the instruction.

5.5 Participant response
The results of the post-instruction questionnaire will be discussed here’. The questionnaires were
conducted in Japanese, and any questionnaire items or responses here have been translated by the

author. All responses were submitted anonymously.
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"I was satisfied with the speaking
mstruction”

= Strongly Agree
= Agree

Neither

= Disagree (0%)

Figure 2. Post-instruction questionnaire responses

(translated from Japanese by the author)

Participants were asked to rate their satisfaction with the speaking instruction of a 5-point Likert
scale (Figure 2). As can be seen from this result, the majority of participants (86%) were satisfied
with the instruction, although 14% (3 participants of 24, percentage rounded) indicated that they
were neither satisfied nor dissatisfied with the instruction. Of these three neutral responses, one
participant in a further question that she had only been present for one of the days of instruction, and
therefore felt that she couldn’t rate her satisfaction sufficiently. The remaining two neutral responses

indicated positive reactions to the speaking instruction in their responses to other questions.

Other relevant items on the questionnaire included: “With regards to speaking, which part of the
instruction left the largest impression,” and “How do you feel this instruction will benefit your
English study going forward?” The latter question was in regard to the program overall, and included
reading, writing, vocabulary, and listening instruction. Several responses relevant to the course

objectives are presented below:

Objective 1: Confidence in speaking

Of the 21 responses to the questionnaire, six participants made positive comments regarding their
confidence in speaking. All six remarked the importance of having opportunities to practice, as they
had little previous experience with speaking practice.

One participant commented “I had no confidence in my pronunciation, but I was able to make
myself understood. I feel that I will be able to speak with more confidence from now on.” This
response also indicates the value of the pair work tasks conducted in class; having a partner
understand her speech allowed this participant to develop her confidence. The pair work seems to

have been particularly well received, with seven participants commenting on its usefulness. Other
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comments included: “Through sharing responses in pairs, I feel that my negative feelings towards
speaking have become weaker”, and “I think that I don’t feel so embarrassed about making mistakes
when I speak English now”.

Three participants, however, responded that they still lack confidence in speaking, and require more

practice to improve further.

Objective 2: Knowledge of TOEFL" structure and study methods
Six participants mentioned that an awareness of the TOEFL® iBT test structure and evaluation

rubric was helpful in guiding their practice.

Objective 3: Linguistic repertoire
Five participants mentioned the value of learning the key phrases from the example answers given

during the instruction, and felt that the phrases were useful in producing responses.

Outside of the objectives, several other comments were made about the speaking instruction.
Three participants mentioned the usefulness of reflecting on their speech through listening and
transcription, while two participants mentioned that they enjoyed the warm-up activities. Finally,
four participants mentioned that they would like to use the resources introduced in the final lesson in

their future study.

6. Discussion

The instruction over this three-day course was based on theoretical principles in regards to learner
interaction, reflection, and the instruction of formulaic sequences. Lessons were carried out in order
to provide learners with relevant information about the structure of TOEFL” speaking section, to
provide them with a linguistic repertoire for attempting adequate responses to the speaking section,
and to develop their confidence in speaking.

While the results of the instruction were promising, with learners showing statistically significant
improvement in all areas, it is difficult to prescribe these results to any particular teaching strategy
employed during the course. The limited time of instruction also prevents any conclusion about the
lasting effect of instruction.

Nevertheless, as both the results and student responses to the instruction were encouraging, it is

reasonable to claim that the instruction was successful.
References

Allwright, R. L. (1984). The importance of interaction in classroom language learning. Applied
Linguistics, 5(2), 156-171.

42



Dornyei, Z. (2001). Motivation strategies in the language classroom. Cambridge: Cambridge
University Press.

ETS. (2014). Test and score data summary for TOEFL® iBT tests, January 2014 — December 2014

test data [Data file]. Retrieved from https://www.ets.org/s/TOEFL®/pdf/94227 unlweb.pdf
Kato, Y. (2015). Gakushusha no kyodo wo ikashita supikingu shido [Effective instruction of
speaking through learner interaction]. Heisei 26nendo eigo no jugyo jissenn kenkyuu: TOEFL®
no tame no kokateki eigo gakushuho. Nara Women’s University International Exchange Center.
Retrieved from http://www.nara-wu.ac.jp/iec/index/reports/toefl 14.pdf

Kato, Y. (in press). Transcription and proof-listening: Investigating effective speech reflection.
JACET International Convention Selected Papers, 2.

Lewis, M. (1993). The lexical approach: The state of ELT and a way forward. Hove: Language
Teaching Publications.

Lynch, T. (2007). Learning from the transcripts of an oral communication task. ELT Journal, 61(4),
311-320

Koizumi, R., & Katagiri, K. (2007). Changes in speaking performance of Japanese high school
students: The case of an English course at a SELHi. ARELE, 18, 81-90.

Schmitt, N. (2004). Formulaic sequences: Acquisition, processing, and use. Amsterdam: John
Benjamins.

Stones, T. P. (2013). Transcription and the IELTS speaking test: Facilitating development. ELT
Journal, 67(1), 20-30.

Swain, M. (1985). Communicative competence: Some roles of comprehensible input and
comprehensible output in its development. In S. Gass & C. Madden. (Eds.) Input in second
language acquisition (pp. 235-256). Rowley, MA: Newbury House.

Wray, A. (2002). Formulaic language and the lexicon. Cambridge: Cambridge University Press.

Notes
'TOEFL® Speaking section evaluation rubric:
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ESP) ## 59 _& & L7z, /2. ZZTZ 9 ESP L EGP ORI & & LTI, Z Oy
fb & L CHkZE B D HEE (English for occupational purposes: EOP) & Z:4ff H i) @ 5&5E(English
for academic purposes: EAP) 73& % &\ 95 3745 (Dudley-Evans & St John, 1998; Jordan, 1997)
EHRHALTND,

—MEMORTE | ___ HEBMDETE
(EGP) (ESP)
FWEHMDOEE BMEBMDOEE
(EAP) (eopP)

HEFWHMDOEE
(ESAP)

—RRFWEMOREE
(EGAP)

SEABHARE | | #8-KEREMXE |

HAHE O AR

g
b
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Felo, @Bl A & U C—Hilt H D P55 (English for general academic purposes: EGAP)
o, AN EOEMBE ORICED D N ERGE L U TRIEFIN H /YO %55 (English for
specific academic purposes: ESAP) # 5% E T 5 Z L #EL TV 5,

FREDOE I B Y F 2T AFREI AR TRE SN EGAP #¥Da— ARG 475 L TH
B RD PN EEHEEOEAM S EZ ERT H2I2H 0, HHEF (2005)i%, Jordan (1997)
DOHHDAZT 4 AFX N ESZLLTWD, THUE, (1) THATIv I V=T 47, (2)
THTIvITAT 47, (3) izl /— FOERV I, (4) FIMEHOAE =% 7 (5)
SCHRFHAS « SCHRBFZED 2 1, (6) ZBRAFT AL TH LN, HTH, THTIv I ITAT 4~
TEEICBON T, AT R EOXRZSIH L, Fo X2 ET L L0 H2)E(5)
NRELBEb-TL D EWVWR D,

Fo. BEOHELAG L2 ECIIRFOEBHFTIZHEINNEMNBRIN LS VD #EiRIC
fibivoo, FRENE L FMPIEREA XA L TR o MERH L L L, [RETH S BN
AOEIZENT, LT LHFAENTFLT 2 HMSE L ITmOBEEEITRN—T, 5515
BREMENIC W C Y% 0 BP0l U D HRE 2 S FEICE < ) (HHLEF, 2004, pp. 18-19)& LT\ 5,
INHEEEZ, EENEY L —FECHLTH, SMRE Th 3P L PO LR
ExhbT s, —RURFINR LR AEFEETLEREFIIOTLLENS Z L2 AL
L7,

3. BERHOERME R

FRROLOIBRAY) X2 T A, a—ARFERTRESNIZTHNTIv I IFIAT 4 I
ErZTFRL, EHTV Yy oM ESWEREELRE LI, A VAN 7 a T AT YA
VAT D T TR - SR 20111, FEBERSAM L L bIC (REASAY -V &
TSR L UCRMi A 8T, BAR. R, (BdR) HED 3 ROBEMENR LTS Z LD
HEIZEMAL WD, ZhaziEx, BELERTEORLR LT, FHiL—7V v 71T
BILTH Vv TSV b DEER LTz,

— W, TAT 4T OHEBHEITEFREEM (process-oriented) D J5 ik L B A
(product-oriented) D HVED “DIZKBITEX B0, V¥ VI SWHRIEIZZ 0%EICH
b, MIFXTFHE MBS LM OI2MECEZZEAT IO L, BEETHL VY L
(E-mail, §@3(72 &) ORERCREZFSOICHE L TWD ESDILTWV5D, EREFMMEINK S
HETARET = RNBE LR RV —F IR L, A SO FIR 72 LR — F o
EHRZEDOLETV 2B T 5 L CIIBREOKRENRTY 7o —F OPAZ WD Z &2
HWEIThHAH, o, MRAEHOBRIETIIMMENRE L TAT 4 723 T 5720
ICFHADIEB MR AR b D Z LIl d, Z0kd, FEREAFDOTIAT 1~
TIEE AR A~O B2 RS, BEEZ RODE TS ZRT 5 (Flower & Hayes, 1981; Zamel,
1983) HAYT, @U@ Cllfe B OEIRIELZ MY AND Z LICHEE LT,
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3., Ux VT HEDW T EHEE AR LR ERG

T VVIZEE S W BERIEIL, BRI FlEE L H 2 L THLR TS, R, BV v
VARED LS ITHER I, REZDO X IITHEI N TV L0 EOBRIEMEE B iR
(Hyland, 2004), FHSKZEDOEAPH U F 27 A, P CTHEGAPHI N ZHITHT I v T4
TH4UTREL LT, HEMFEVITELTUX, ETAVMLET Y AR T52 8, FaXo
FEEEY THAIND OESLCRIOBENMIERZ Y T, PIRMEMICE Z L2 E#L
TR 200N T T2 GERIC W TIL, 5.3 MOVESHTZR),

3.1 VX T EE S W S0k

T VTSN SCIE (genre-based grammar) & $£"8 95 Knapp and Watkins (2005) 13,
MOVE Z5#f7e EORE N7 — B E 2B S T & DHIREICHANTH 5, AHITKRU
DIFXIETHY . v VIV ORIE L SHED N Z — 23T, (b5 XEEHENT ) THRY)
EUIMBELTLE Y DIZTLLS 2V E LTS (Knapp & Watkins, 2005),  “It is at the level of
grammar that much generic variation occurs. Teachers need to address this...” (pp. 79-80) &9
WP DbHAMNDEY | V¥ UM EDEPAON D DIFLHELLTHY | 2l
CHERY EFD_REZL LTV LRADN, HENZ = DORIERE LT N v ki
oW BIREOTIZ > TR L 251255,

VINAEFET LR T, FRCHIHIET XA N XA TR O SUEBEEICE R A Y TS
EZHMBIRDIZ, THFET, —Xa KT 70l LTHEEERFE LTS 3ED
b, £LFELLTFHFA ML RTEROERER R ENFICERZB T2 TH S, Al
BNCIIWEESC, #7530, BRI, . X EH -7, £, ThbDTFA A
TEBHECHABEDE LR EDH DTy A () RLFIERIC (RH) ITOVWTHIRET
Iy BTz,

3.1.2 ¥ LT ISV FA

PR L7238 | FRdE - K (2011) 1E, FEBEESEM & LIl (REANYF—V) &
R & UCRMEZ 260, B, AHl, (%) TEOBAGEOEE S 2 L T\ 5,
ZIZ T, BEOFRETHELTL2HDONR Y ¥ LVICEIET 2 AR EORFHIE L T, 7
DIEFIZONWTHHEFRIE L A, Uy v k3 Z EBHEYTH A 9 &5 % 72, Macken
and Slade (1993) IR RW R SFHENAM 77 77 ATOWTUTO LI ICE~TWD
“linguistically principled, explicit, criterion-referenced, and must inform different types of
assessment...” (p. 206), ¥— U — R&ZHEIH L TH D E, SEFHFEIEICESHNTND Z &
(linguistically principled), BI/RHYTH % Z & (explicit) O, HIEAERL (criterion-referenced)
EVWIOBEND D, ZE. BENERSNTNE» O I EZ T 52 L 2ERLTH
D, REZ LI —TY v 7 2ERT 52T, R, PR, BEEILE WD HE T RT
W2y ZENTED, TNHOFINCEDE, FITY ¥ AP EMERITR DRI OFEIC
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SWTIE, BEI LIV —T Y v 7 2R LT,

N—T U 7 ZAERT 2 BT, SRR E L CRIYARZRE (systemic-functional
grammar) ZEH L., ¥¥ Y VICET SRR BERE LKV IALTELV—T Y v 7 ZERK
L7z (5.4 ZH),

2. R EAL O HizTE
AR AL O FFRIE TIE . BEE, HERE (Plan-Write-Revise) & W9 BEfEIZI» T, 7
LA VA F—3 /7@@%’%@%%’%22%%3’(@74* RNy 70 AnLbitd, 5RO
BEITD X O MTE SN TN E LTe, FEEBSNEBZED, ERR L
FIG S 272027 4 — RNy 7 ZH ) AfL, Microsoft 7 — ROKME— F&fEH L THE
AT O 708, MHEBREHORN R AR A, BRICEET2Z2EI2k-T, FHE
DIAT 4 TIEFBEER~OBMPRE Y . R RHERZE L TH S OFRLEE 2 R
EHTZENTEDHEEDILTVS (Flower & Hayes, 1981; Zamel, 1983), Wz 5 &
*EE?E@%I&%@%E?& KO RNEIRL | Hc BB R D &) RILh D, KiF
EIZBWTE, Vr U ICESW A Ta— ARREDORG E Loob FHEiHER
728 EPEEHEOZEIEON R H D AT,

3.3. BHIEMED & WEkt

PEEHBE ORI TIX, BEABEMZAMELIZVRELZY T, HEEO&HW
(authentic) M A TS L WNH T L O E DOREHRKAEL 70> TV D (Peacock, 1997), 4 [aID
FEETIE, FERFEON Y F2 T JMIESE EGAP DT A T 4 V7 &24RET 52 L NN E
EINT, THUTHEV, RKBRETITRICFEEDNTRT 2K XL P 0B HHONE %R
LT BEORRKF—HEEILE > THHALT Do L EWT (EWITEIF22 L), AW T.
DT ORI A IR LT,

4. VSN\R
AVARNT T aF AT A AR, TR - FRT A NEEEZE LR ICEEE N
oo BREERO Y TR R ELLTO L S ITER LT,

Ny

I

(1) FHE2Wr(1E)

Q) THTIvITAT 47 ORE (138; 5.1 ¥+ V)
() WRESLEHEE S (2~3i;52 TX A MZ A 7 1 WEE)
(4) EFRIL. AL F#m S (2~31H)

(5) ERFLETM L 2 7)) (2~31H)

©6) =>yEATAT 47 (3~4H)
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(7) £& (118)
(8) MIAFRER (118)

% ]

(1) FHE2kr (18)

(2) FAiTam L ORHE (138)

(3) MOVEZHT (4~5i;5.3 MOVEZSHT; 5.4 v—T71 v 7)
(4) FmSCEIR & ENERE (3~4)

5) LB T—Ta s (2~3i)

(6) £ & (1~2if)

(7) WiRREER (1)

5. EHIHE N
ZITIE, VU o ICHE DWW EFEICI > TERR L2, Bbp, S ER Eo—f &
BT 5,

5.1 % IV HE

FT AEIORETIIT A Aa—RAaIa=T 4 REFBREARE V- EEZEAL, £
RHT A Aa—RAaI a=7 4 ANFIZEZR D SFEMEHARTEI N b O LIEE %
Tolz (RIS T RNRQ) THT I v 7 74T 4 2 T ORE), HEOREL LTIE, Vv~
W EWIBEEDEFERR, Vv LV EDS W ERIEICB W TEE L s d, BIR GEATF.
¥ 7213 audience), H Y (purpose), ZEfA (medium) & W o 7mBlE~OKRSEZ 2T & Tho
76

EBROBEZE T, MIEORFE Z MV, fal & T D=2 —AFRHFHO Y v LIV Z 1T > 72,
FEEFBEOFEORELTICRY, =a—AY A P TRESHZ NELW R a DTl
EWRENFER LT (#IF)) LV HEEE A (Stallard, 2015), [22H 720, #HE#TH AL D
BUENE, T OMEDA =X 3 OROSIZKIE TR HFR)) LW ) Flm Lz B (Ellis,
Thompson, Guijarro, & Zulch, 2015) & L, Eh#g L7z,

REIC, BER, BB, AT 4T Vo BEANOENENOLEZ KR I, EFA-BL
RZMED B 28 2 O 53 2340 5 BEREEENZ >\ T h AT,
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A

It's no secret that cats are picky pets. They can be perfectly content with you stroking their soft fur
and then suddenly WHAMMO! [You get a paw full of claws to the hand. Of course, the temperament
of your furry friend influences if and when this happens, but researchers at the University of Lincoln

decided to mvestigate if there 1s a surefire way to "properly" pet your cat. (Stallard, 2015)

B

The domestic cat is now one of the most common pet species in the Western world. As part of its
role as a pet, cats are expected to not only tolerate but enjoy being touched. This study consisted of
two experiments, with the first investigating the influence of body region touched and the second,
handler familiarity on the domestic cat’s behavioural response to being stroked. Both handler
familiarity and body region stroked significantly influenced negative behavioural responses. (Ellis,

Thompson, Guijarro, & Zulch, 2015)

X 2. ¥y VL

FRFEFAIZ, 2O Llt=a—R&2 A ¥ —Fy P THtle—ROBERITH L, BrofL
WHERZEZADHEMDRHDLHEER LD,

THUCH LT, MFADL LIRS L THLRLF B, FLTE, 20 x=
REWATE 2T D2 EE RIS, HICH NIRRT 2 e 2522 HT, &
%&Uﬁﬁént%w&wﬁX?47f%%®$ﬁmﬁ<o

Fo. SRR AE R T SELANICTE, FEECENRENOLFEORHIRZRA, A% 1<
Tl Bx B ] L TWD Z L 2R L LT, KT FIRICEL DJRIA &
725 TV D SREMFFE, 1B LR LU HRIIT 2 > TV D SREIIR B Z 251 S8 7,
Bz X, BLFA IR LND9s" 7R EDFMEE., “you” & W\ ol Z AR THEAFIZFED 2T 5
LR, “WHAMMO!” & W o 7o s Ea [< 20 7) HIRES1T 5K, fLHF B ICRS
WD EGE, 7 4 A 32— A~ —7J— (two experiments, first, second) 72 ERNZ T H iz,
F 7o, EFROERBEBICIE IRV, R A Tl the tail (L 1) & A TWZEL 2L H B
Tl the caudal region (L:%O)ﬁﬂ)j) ELThoHRE, FBENRE~DIIETLH oI,

52 TRANEAT Wik

BT XA NEATHRY RIFT-RETIE @7 32 (3) WahsC & 530 i & D i
WIZHESWTAS R OXLEZEATEN O T2, B2 X, WiEC CTIIEIEESE S iz
Za—RAEFAL, MiEXTIR/ 772 ELTCEZOMMAESE, XA MNA TEH-
TREOHMIL, &7 XA M A TR SE, 2R, FLEVICHT IR
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ERL, ZRICESWTHFEFERGRHE LR AH T2 L Thole, JINCHE LT
DI 2 NEBY BN OBHERYy PORBKB LIcE WD =2 — R 2T 2 HE
(http://www.ctvnews.ca/canada/dog-helps-rescue-two-girls-from-icy-river-in-edmonton-1.1218989)
ZRBEL ., BE LCBRE T, $UER, ERO = 2 — A5 TWRE O L2 o L2,
Microsoft V— R HE— N ZfEH L THER A2 1T - 72,

53 MOVE 24T

B ORETIT, EEOFIGR L E O T2 2 & T, ZTOMESK T O H RS
E xBTS, MOVESHT & MEIEN 5 FiEE AW THINGR LY ¥ v &2 08 Lz (Bl T ]
A(3) MOVE%3#r), MOVE & (X, 7 ¥ A2 NOKESR T, 7F A MORERBICBWTRED
Al a=b—a VRO HEMNERTCTEEEVEET) (B v AT T - 4R - HHET,
2010), ZDOL—T T L OREAEKIESCHMBICOIT L, Yy v OERGE N — b L
ThHEVTEL TN ZEEMOVEGHTE W,

ZOEEEA LI (Longrich & Field, 2012)D k B v 7 (%, BE DOfbA 2 B FESCJE 2B
LCHERm L, RBEEERICET 2B Gz~ 7T- b DO Th D, BRI, hU 7T b
TAE b UL RTERENEWVOBEIZELT, NI T FFRE hrd oL R TR
DREDONMRERIE L WHI VI (v d 2l =U MU DX 72 EFAE) T 5 TEDE)H
(Horner, 2011) ZHBE L. # & HtteBS ORIk %Z 5 % 7=, FEBRICFHATL R X TIE, 20
SN EIFIRFS, MU F T R TARE haY UL R TRRLIRETHDL EWVWINY (B FET
YR =D XD RFRFIAE) DD TH oI,

Z OFSLOBROYE FATIE, BHFS ISR AR AR & — e T2 &0 9 I i
DRI, BRBPOFHFICHLBEMEORWRE L W) T —~ 26| VIR -
TeWns ZERFEFoNS,

O ENT Lz L A 1T TED 8l &5 a2 £ & D TEKT DEICIY M A
2o FRZ, ZOBMEIZE N T, MO CHAL ARy v oV EERTEL 2 L
DB L SN, ZOBICHWVTEERHRES T LBy T—ra vicB0nTh, ZFifivy o
AEL, £LODHTENUELE RO, BN —T 4 72 FEL LIZFEET
&Y 72H 5 MOVE AT Id e M 08 ol & 72 o 7z,

54 L—TVU v

T VI E SN BIRIEICE S U AN A RO ER G A B LA RO R #A T
L, ZENH EOESHEEFEO LD, FiiL Z 5 LEHERICESKLERbL -T2, TD7
D, V¥ UAREDE R D DR R L (systemic functional grammar) (2 DU 72 FEA
AR 03T 7o, Bz, ERRoERBEOEE (B2 7 /3 2(3) MOVE 341X Tt o
L=V w7 2R LI v—7 U v 7 OFERIZH 72 Y  Hyland (2004) X° Butt, Fahey,
Feez, and Spinks (20000 2B L, [FEDOT BT I v 7 FA T 4 TRFEEZHB L TWDHH
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B S I E LTz, 2 OREE., NGO MOVE /3% — U ZiE L, 5h S .

RIBASDEROENERERN D, KT 77 7 TEIRIARLEBNIHMICELLE
UTFDOXS 72t DR LTz, WRITHES LM Th D2, REPITHRE, FomEE R
THE—FRPLE"FRMETCEZETH, UTOL2%1—7 1V v 7 TOFBIL#EY TH 7=
EBEZD,

Rubric: Ontogeny or Phylogeny
Score | out of
B - BB

g BRER |TED lecture&research paper CIRON T\ IBEDDRES FE v ODEDICRNBNTIND 2

> BR
"’a."_'é RIR |EEWE (state, provide) ¥ according to 72 & TR ERR LENSBHLTID 2
Bt
#H BRER |BRRED. RERENEVDIBRBRFICOVNTEDICHRNSNTIND 2
N WP
< RIR  |HEOKILEORTOT 1 23— —7N—(on the other hand, in contrast H&EIICERATN TS 2
10
% BRE |BERECONT, ECHRENELBNSBNENTIND 3
B TED
2 DimZE#E state, provide) W according to 78 E TEMRZHR LEN'SBHLTIND

E 2

[ QRRFE (UHfetc) EIRE (BEE) ICDONTEICSH/ANSNTND
=
“ BRAER |RHEREDL\T, SICHBREBELENSRNSNTIND 3
o X DEBAZHRLANSBAL TS
) RIR | 2% THRORAR (Fi& - 1180 ZEDICTLTNSD 2
E IXHARDARFEZDFIBOHERTIES - DEDTERH (firsty’2 &)
6 2 2DDBPIRBE2DDHARN S/ONICIRWEBIICLLH - BETETUS,
J @ BRER gfgg;jti—gﬁ‘f ZCERUL., SURPTITO—FT/RONCIHEMICER IZRBICHA L TRELE DX SZERDS 2
1) Yo = MRULTLY
o g
1% =5 DIRESERMODBIFER LTINS P
E 2EHORS in sum, in summary, to summarizeZENSBUICEZ TS
5 _%E SIRESETROUZ FAEIICTETING
% -
" &t 25

3. Ux L ESWEA—T Y v

6. AE

SOOI, REFM - BVIEVDO—BRE LT, FEREDTIAT 4 VT OEELRE

Fa'ﬁ?‘é?ﬁﬂ%fﬁ@?//f— FNORERERE Lz, 2B E T, BEOREHEIIAZR

bR < ZZEEE 71 A, RIS 81.94 A ARMEMR R 9.43 L BAZIURICE 6720 T4 )

610%’(“&)07‘10

FEREOPE LI TAT 4 VT OEBEEHERT D20, FRIZ EFL 52 & 5.4 THI LIz
BT DIRE T T 20, BAEAICHIM LI PEHEDOTAT 4 v T OEBLE R LT
W,

Fo. XBERIKROZHERE COREICHET 2 EFBREAE L oM L, FRiFRIZL -
7o —h~OBEE, KH a2 —%—2HWTTXRA h~A =27 LT,

6.1 FEHEDTAT 4 v T DEE
41E bOFBHILDE MOBEXELTHD, KHT— FEio TEEFAY
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WEZRLEESS . HIBRTE BN ESIT SN TN D,

It was very fine day. A man: namedhis nameis Adam: was walking along the river
with his wife and dog, Rocky. Then, he saw one young girl was in the running river and
her sister was trvingtsied to pull her out of the river. «

Two young girls were screaming. So, Adamhe thought they were playing. But, he
noticed that they were drowning. Then, he decided to help them.

First, Adamhbe pulled the girl who was near the shoreeeast from the river. Second, Adam
tried to help the drowning girl but then he and Rocky felleet into the river.-andtr5+te
help-her. i - Adamhe and Rocky returned
to the shoreeeast. Adam thought that water of the river was too cold to swim, so-Next:
Adamhe made Rocky get into the river with leash and swim to the girl, and - Thenhe
told the girl to catch Rocky’s leash. When he saw the girl do so. he pulled Rocky’s leash

~

and got eut the girl and Rocky out from the river.«

X 4. &2 EEFEOWEIXDOHCEE

BEEOEMEZT-E 5 L, —1TH? A man, his name is Adam, was... & BEILRTINIZ 72 - T
VN2 S, A man named Adam was... &) X OIT, WAV D KD A0l d DIEE S LTV
%, E DM, T~91TH OEIL D) Th > 7= & T A%, Adam thought that the water of the river
was too cold to swim so Adam made Rocky get into the river...? & 5 (Z so T2 7 TR REIR D
Dy %’ﬁ"b‘ﬁi EETLHZEREIZHEIILTND,

T, ZLOFEFICAOGNTHOMENZOFEFICL Ao, F B TiTREr
@gﬁt;c‘:%i’bu%@*ﬁ (BEETIE, BUETE TORENR L bR, ZoFEEIC
WT HEIER I3 and her sister was trymg to pull her out of the river 72 &, #ATHZHEH L TZ D
L&A L TWENEZHEUIEZ 6N ITHEEMZI L TETND,

FE/R (reference)lZ B L Tl *ﬁﬁ 12 Adam & FEW2%T o & he LW H A TZIT T
Wio b 2 AL FEERCHREOZE DY H THE Adam & \W 9 [EA4 THERTHBRRAZ A
JNEIETE TV D,

Flo, BRL72EY . MEESC, WELR EOMNRT XA N A TERIIN, EnbE
MAEDEEM R Y vy oV BRI E DI, £PRIEELZTo72, BEIZIX XD
MOVE Z#r&#& T, Z 2D RERIZ DWW T, i SRR BN 2 HETE H L9 IT
ol PATIE 53 THRITBMITIESE, 54 THEITA—T ) v 712 K-> TRl L7 1E
XOBITH D, 25 RIHONL—7V v 7 THRAZ LIZEZ A, FEEOR 2T OHiHIT
14~24 JOY)E20.58 sl (SD=2.72) TH o7, LTFIXEE A a7 Th 5 20 mixBi->

TP BEFEDOIELDLDOHRETH D,
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NS Z hFRE Y TALRENZRER, BEZNENOLDRT LR DH%
MRDM, ZNEBMEELERIBOZEIZTERDONENIEH LW Ny 712D\ T, F—
B CITE R BAEZITo TS, BUER TOMMAbEII TH D, HFH ., HF_BEEICTEN
CliX. Horner (2011)& Longrich and Field 2012)Z 5| L7203 6, tHEICHON Y3 +5 X
9. R4 (ontogeny), RFEFEAE (phylogeny) & W IHFEDERL T HZ LIZHIIL T
%o F5E < BB IFIZ B TIE, Horner Q011D FEZAMEIC LR L, WS EERA A =
RT DICESTEDORILIZONWTHEL TN D, bHAA, LVEHERE T2 &,
SIRFEICAFUNADBEDIL TN | FERIEINTZY Lol Z &0, FBNEEDON
BICHLIDLELEVEHTEOO Ny 7 BT U A% AND Z L7 SRS A
WS ODFED, LIPLARRnL, ZOL2R My 70T LBy T—va VEBIEL, FaX
ath, IO TEEOLEHNE L TEFICE<HETE WL LFMTEL7E59,

Ontogeny or phylogeny: the controversy surrounding Triceratops and Torosaurus

Recently, it has been believed that some of dinosaurs named differently are
in fact the same species in different stages of growth, because dinosaurs’ features
that identify them change with age, so classifying them is difficult. Now there is also
a proposal that Triceratops is Torosaurus in terms of this idea, which is causing a
controversy between the hypothesis of ontogeny and one of phylogeny.

According to Jack Horner (2011), Triceratops is Torosaurus in a period of
growth, so they are the same species through ontogeny.

In contrast, according to Nicholas R. Longrich and Daniel J. Field (2012),
Triceratops and Torosaurus are different species, so their development can be
regarded as phylogeny.

To prove his hypothesis, Horner cut the bones of Triceratops and Torosaurs,
analyzed the bones’ composition and compared them. As a result, the bone’s
composition of Triceratops turned out to be like sponge, which meant they were not
mature, and that of Torosaurs turned out to be a high density. which suggested that
they were mature. Furthermore, he found that some Triceratops’ frills have small

holes like Torosaurs’ frills. Horner insists that these results suggests that

Triceratops are Torosaurs in a period of growth.

B 5. &% EE DK

62 72—k
FEREOHHFRORFDOIGELB I T D ERAARLERELT o r— FTiHE L, 78
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FITHRE L TIE, BT TRFETOEFEOREICHOWT, (FLHRLCRZL 2 85 OBV A RE D
BRZTLIEEW] EWS BRI, BN TREGEREIZOVWT, 1 F2BL TFHE LCEHE
R ZHZ TLEEN] EWHEMICEBHREIETHEZEZEL T bW, 77— MER % KH
=X =TT XA NN LIz, (EEOT v — Moz, BiioRIZEFE 70 A, %
DEEFEHIL 39 ATho7z, K6 & 7TIZBWVT, ADOEWIILART —~ DEW & B
THTTAF—%RT, ETOROEHNLREFHEIVICSHRT S L, £9°, [HFE) 28 1
Fl EEWITEERPAZTL D, FE] LW EEMRENENR>TNDEHOD, CHk%E
FARD L TTEHRY] EWVSTEBEICENDLDIENY ThoTo, FriZ, ELZEEITT
D& LIEBICHTIHFEMREEBIC, £OLEENE ¥ Z2@LT [F) o)
HZEDOUBEMEZRTE TWADZ ERFENORLENB,

Fio, HEOFLEO O, FAES) T THHRE) HkTh, TFED) HKiE
RNV E NS T =N LN, EOTOE 7 ORFEFNGIL, 5 T687)) 2 1%
H5) ZEaRLDETHIHEFHEZD, AlOF, &, EEoEFrcidensgh, K ©
FEEEIZOWTWIT D ME Voo A2, k) RETHA S EFENEZRIEZ. K2 TU A
=27 A% 7] ZHIELIEVEVWI HE, FHiimCeiirEzEET DL [
EFENCWEW) BEXRUALN RGN, £70, ZBREKITZARARFEFRAEOLDOND
LWy, SROEFT T 528 RFE LSRRV, IR LTI R oe 2 Lizx+ 2
REl, [£B) 757200 EH) BEHEZHIELIEWE W) HEL, [HFE] OZOICnE
IRRGEN~EZ D EBMBEELDa X MR-z,

B

X 6. FHRIT v — ME R
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VB OREEZR T, FEEOEBET V7 — N CTHERELZE ZALUTO LS 2HR

FEPOENRoTz, [EKR] £To 355 Lix8 s TEHAMN) REGEEFT-EOFOM,
THEE ) 7 A MpmBl7E 7ot OF S ER o7z, £70, MEOFEFTTIX, G O IFHi
X 2FO, (A © 151 H) o250 EICHETAMEDORNE LD
BATWND, @l W IFENH TS 2XNRERRD & [FRXOMMREEID D Z L AR T
Rirote, TOHRLTEICIDEEVET, ] LW EAS, TEXRERITho i X x
IR= DL R L CHA LD DITERI)TH L AT o2 T & o7 MOVE 247
DEDECET I EENRBERND -, £/, SLIEBEZR AN TA T 4 v TR
IZOWTH, IEROE ZFFFERXO L) RUEEAZEMICHE Z & L LR o7eR, K
FOM LA E TS L QICRBMICGHR LERET L L FEREOTEAEDH
HYGEEMBENNZ D THLINFIZHOWEERS | LOBENERNALLNT,

Z oM, FOWEFTRET RENZICLD) LoFERM»L, MED), T ERS), THE
B THIZHOL ), BRLW, TEESD ] EWom BEMREN S DK E. fEOEFcid, T
B O TRE] SRBE~D [EF)] BRPRZLOON TS, HFE0VI) SEONRE
DL, HERESTENHEEST-, A% EIINLHE I TZ LW IS ofh, [Listening 23 F 72
F 723 FC integrated task NEEIFEB TS 72O TEZ 2 2 NS EAMITHIEL TV E 7V
WO REZFELIODLH T,

7. FHRT U — MER



FERBEDBRISLO LB UL FEHAME AL % H D, REO% SOFRRET A M5
BERLRERL bW OPR 6N, FEHEEOR 27 O Z#E A T b BEDORIERFHIKR
ESRRMENRZ T bNIZbT TIERWA, FRROEE 2 ERICRENE LADELENIE
BEMANZLES LR, Flo, FEENRERL LK CIZEIZON T, AT v
TOTETLHIETRHILLIEWEEZ D,

7. F¥ED

ARETIE, VX U CESWIERIEEZ WD AN T T I v 7 947 4 v 7 EDOK
FHZOWT, Fhl 2l L TRIT L CT&E e, RPE—FAEMTOLBHEF OKEGEIL, SH TR
ETO—WEMORGEHEOKEMA L LT, il HNORGEHE O MR & L THEE
TRETHDLHEDKRARDO B &, THF AN A TNOIAICHEMEC DY v VT HED N
VINAEMH, REEFMOBEASEERD D L IBD, TORE, EERICTFEEE DB
ETEDLON, NTTTT7LNLVORENDL, BX—VIC b RESEMICEDLETICR S
oo HEIT, Vv UMCEDWTZHEREZTD A, FHIAEEZ R LT Z & T, BARHNE
EHice FELT, EBMNHREOFEICHLERDENINTZOTIERVNEEZEZ TS, Z
NIXFEFEOEBIC OB S, BELBRIIO LKL, EHMRFGEERRED 25128
Fe U DB DONENST2ORFERNG S ATl S,

SHBOFEE LTI, SENZ ., KERE LU 2FEFEIL, ONICETFEROCTEN
RIFLERELERVREIL TN NENWI L ZATHA D, TOLDITIE, KERFH
RS ETULICZOPHEBRRIZER L, ZEDIMELEMMOT = v 7 2 TR
~NELZENREZOND, o, ARIIFHOND &KLY &y o o 2R ke 721 T
<, FEHEPBREIZOWTEDLIITE L T DR EEEHMICHR TV LEEL H
00 Ltz

R
AROPEHRSEZT SV, FLERSICEY RELFRETOEFHEICTITHRENZ
& FE LIt v 2 —Ro/hugEhsed, aoefoed, MM e A IC#h L BT £,
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BORFRICETAMERAFE
—BREBRAICEIEEAHORE-

g B

1. FC®HIZ
FEELHENL, REBEITE D O, NEBHEICE T 2RENROE-AETHD
Dick Allwright FIE, #DOFRBIZBWTLUTO X 9 IZIB X TWD,

“everything that happens in the classroom happens through a process of live

person-to-person interaction” (Allwright, 1984, p. 156)

BRIIBITLHLPLFHERIE, WX, 25FFLOMAEAITA (interaction) (28> THi
MWITWD, ZOMEATAHD I L, FICFEERLOFOEWE, SEFEZFET LHE
CBENT, BEMIZEDX S RBTREL, 0L RBAENEREAFL TV LI0E
59 D3,

ARG TIE, FHCHFEOREICE T 2/MEM S B LT, REROM#Rm 0K & R &
R D, BARHIZIE, 4758, EEORECBO OUMMBSBERNTERZED TVDLONE
ML L 7=%, WNEFFEPEGET S HE (FE)] & THR (FE) Lo 2 208K -
FREEDHBHRE 2175, £ L THR#%ZIL, ZOEMEMERICHTZ THEHHFHE~ &
WO L ODHE#HERET D,

7ok, AR, JEEERRFEIZIIT D “live person-to-person interaction” (21X, & [E L, AT
Mt #EELHEN, I2L2 3 2OEDLYVEVREENDITT THD, 29 LIEHEOR
HFEPNIF OMHES (values) I[ZHESEHEMICT — L2 LFEORLAIHT 2 Team
Learning (Tajino & Tajino, 2000; Tajino, Stewart, & Dalsky, 2016) OB /100 T 5 23,
e Tl OB AED 720, FICFEER I L 2/MEMFEICE L TERT 5,

2. §74E, MNEAEEBE GO
2.1 KD BN DHEDOEAL

2000 FARLIBE, AARTIEHEICKRFHEELFLELT, 777477 —=v7 (Active
Learning, LAN AL) Z#HLE LEBEXEICLD [HELLFE A~ HEANLFA~] ©
RN EIL D K 9IS o7 (BT, 2015; +FF, 2013 fth), @@ ks, Akt
SOEPRICE Y, MK eRERXNTHD [FEOEA] Lo b, #EHENELFO, Al
EMEZ BT D X O fRET 5P E A EG] OF E, 2010, p. 193) SN b X H1C2b, F
7= e-learning X° open education (ffHH « 875, 2010 fll) DOFJE L, ZFIUTLE D KEriR¥E (N—
Ty AKX 2014 1) FHOF TR ERREOBLGIZE T, WEROHEE « ZEOMHES
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BTN KRELS LD 22D, 29 LEAEOFNEZRT AL 1%, [—JF Rz
AR AR L) (ZEN) FEERVBZZ2EWTO, HOWHREEINREE ) Gk
5, 2015, p. 32) LEFRESNGD, 2008 FEOFRAFHFHRSEH [FLIRREE ORI
Ty T,

[ E OB T 20 2o, WHFMEOFEZRET 7290, (FIE) ...54%
DFERR - BENN 2P O E g ST HRIE (T 27747 - 7—=7) Z&8EHL,
B 20X, FESINREZE, Wil - WhIR 738, SRR - PER 73, PBL (Problem/Project
Based Learning) 72 EZH0 AiL5, | FRFEFHRS (2008, p. 24)

EWVIFLBRNAOND Y, BRIZBWTHAHKR I —E, AL OEALERIHGFIT
WHZEWMAZDE, bHAA, ZHIHEEERICEDIFETHY 2035, SEEHEICE
WCH—EOEBNEHT D ChH D, 4, FBBEICH, AMEEHAL, R3St
Al - RESELREOEY FRBbATWE LS X5,

2 FEBOLE

FRLEORADLY GEWEZEGET 28MOFRITIE, RKOLNALDBEFEOEITNZ, £
FUCRHIE L7 EBlOZEB KD DO L RE W, LLTORIE, FE 23, Brown (2000, p. 12)
ZH &I, MR ERLRM - AR ERIIHIRSEDIE T, F_SEmEGCR T 7Y
HmOLEELZELDOIHLOTH D,

[\S}

1. FHMEGROLE

1900-50s MG - TE R
1960-80s FRESIEE
1980s— R T F

- RAEIERCEFR (Plaget ZHL &9 5)
- ek ER (Vygotsky Z#Hl &3 5)

COLEBORTERT NS L, MEANREAR] & LTRA O TWIEEER, fhall
i Er) ELTIRADND EIICRSTZE WD 2L ThH D, Aiw 3 TITMHE DOHB
&b, FFE RIS OV TOFERITEET 525, BEHO Allwright ROGIHICHH o728 51T,
ZHFZERLOMBATANFOEZAID T WO B 2N, BFEOSHEFEBLE L TRELD
DhHEEXD,
T, By 7 OLEFE Lev Vygotsky & by & L7 ER ORI, BEICE
FLFEERLOBDYAEVOERLRABET T oNT 2527, £TOREKNLREHD—
DThDH [FEEDEITHEFHIK (Zone of Proximal Development: ZPD) | (22 T, Vygotsky I
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UTDOLHIZiRRTW5B,

“[ZPD] is the distance between the actual development level as determined by
independent problem solving and the level of potential development as determined
through problem solving under adult guidance or in collaboration with more capable

peers.” (Vygotsky, 1978, p. 86)

HEOEENL, 2O REORTHEEE 2 WA T 20 W RIch b 20 (U4
Y F— 2003), ZITHEERDDON, FEHERLOMEATAZENLIEEETHD, =
DFRBIL, S EEEAMRIC BT 2R IAVEAEH FFEE  (cognitive-interactionist) &
S bFFH (socioculturalist) @ﬁﬁﬁ)%fﬁéﬂfk v (Ellis & Shintani, 2013), Z 9 L
Temhb b, BUEOHEREHBICBIT 2/MEFFEOBERENELZH ) Z LN TE D,

3 WMEDOERHRE LV

FROBBHEROL L, EHIRXINE TERLFRPFICRKIT 2 EFWEFEFLHE
(TOEFL® %I E) 1I2BWT, LA —F v JREICB T A/NEFEEOEHE LB L
T&Eo, B¥H ﬁ biz> Tk, BEREFHEORR L IRERI#OREET —F DB D
ZORR LB A TR Le ONFEE, 2014,2015), & DOFER, HEETEH ~OEEMIT & A8 —
%V?&%@mk®ﬁﬂﬁ:%wf,¢$H$%%%wt%§:iééi®§ﬁ%%%b
toﬁﬁc,dﬁl%” EoTZ 7 ANOFAR LOLZRMEESND Z & T, [HML

TEhote) ERBX 2585 2, Quality of Classroom Life (Gieve & Miller, 2006) 73t=
F D ARE Mt Z R LT,

bHAA, MMERIFEITIEZ R RS PMEHICEAE, TOROFERIZEL T
ITEEREMPALETHDS, LrL, ZETmETE LI, Bligmmm - F2Em o il m

MO XFFSND/NERFEEN, BEOREAFTICBWT—EDEREEZED TNDH I LT
HOHREMNEON ZEELEEX LD,

3. MNEHFEDOERE—HRAFE L MAEE
ZOXRIL, RABRBAENPDEREED TWH/NMEMFETH LN, TOEERAWIEZ

NETHEI y%&%ﬁ%ﬁwﬁ%éMT%to%ﬂ,%l ﬁﬁzﬁwf I, #igo 7
VT AT T T WMAT, (X7 U= R 7 —=70—2r ), THEE (FF) 1, H%
W CEED L, T CFED L, THR CFED ), THE (FE) ) 7l BIIEHRREBLC
TF%iOkOC%WJC%?é%ﬁﬁ%%én,K%iﬁﬁéi?®%@#Mﬁbfﬁ
WHILT&E 72 (e.g., Kato, Bolstad, & Watari, 2015; Oxford, 1997)

ZITCARRZVa TR, 2T, FEERLO/NMEAFEICIIREL ST T 2 EOE
AV, DFE D cooperation (W[ » % 7]) & collaboration (H4#H - W) 2AWNEILTW5D
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ZEtEWwm LD, 0%, ZOmMB RN FESE (Cooperative Learning) & 1 FH %8
(Collaborative Learning) DOIREDOIREEZH > TNWDH Z L AR L, MFEIEOEE, M
1T 9,

3.1 Cooperation & Collaboration
F I HE OFHE %, Oxford Dictionary of English (ODE)DEF+K % & L IZB5 XD,

Cooperation: the action or process of working together to the same end

Collaboration: the action of working with someone to produce something
(ODE, THRITZEHIZXD)

Z DRI 53D K DT, cooperation (FIED B « BIEEDOEKR O T-DIZ T35 |
EWVV) BEHRAWATEAIILD — T, collaboration [ AVMZEID Y A 9 1T a4 I H
T ZETERBEPNTOND 2 LR 00 D, b, W& OB ARTERICE L Tidkk~ 2258
AN DD, BIH - 22K (2005) 1XFE 4 OFFHL - Tl A2 B U7 EC, cooperation % [5[F] ],
collaboration # [l & T 2RO —ZRWEL THY, A THEICZORGEELMHEHT L
et a

TIERIZ, WHEEDOHEIZ DWW TG X AZ 2 M7 5, Roschelle and Teasley (1995)
X Kozar (2010) 1%, RO X D2 TWD,

“cooperative work is accomplished by the division of labor among participants, as an

activity where each person is responsible for a portion of the problem solving. We focus
on collaboration as the mutual engagement of participants in a coordinated effort to solve
the problem together.” (Roschelle & Teasley, 1995, p. 70, FHRITEHIZ L D)

“cooperation can be achieved if all participants do their assigned parts separately and
bring their results to the table; collaboration, in contrast, implies direct interaction among
individuals to produce a product and involves negotiations, discussions, and
accommodating others’ perspectives.” (Kozar, 2010, pp. 16-17, TAHUIEHIZ XL D)

B OFRIEN S, WA (cooperation) 23573 (division of labor) 2 & A ANDOET%
HEL, "ANVDOE—RAELMAEDEDLIICEVORBAEZRTITHTHLDIZK LT,
##A (collaboration) |32 53 [ L O EHZAY 720 LY (mutual engagement, direct interaction)

WX TAEEFNLIHBRNI A T I v 7 RITHEZRTEETH L Z LBFAIND,

3.2 Cooperative Learning & Collaborative Learning
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TIEWIC, ERRoiEims b &2, WFFE (Cooperative Learning) & 1 7H77% (Collaborative
Learning) OMEIZ DWW T T Do 7238, AR TIREAMIZ, HBRFEIXTFEER LD M)
F Z&m L7s, Biegirsmgdamto THE 2Em L7258, Evwo RFE2H
D05, MRENOHETET M) 25, ®2WIEWHHETE T THE) N FEEER TAEE
N5 EiE+micriAcE s (FiX, BRFE CFEERLOSEMTDbhD R E), Z
D H _Eé’%;bﬁj:“( IR, #ma D52 L1245,

FImETE WA DEEO B CRIE L,

“the instructional use of small groups so that students work together to maximize their

own and each other’s learning” (Johnson & Johnson, 1999, p. 5)

DEDITERIND T ENBZV, EOXEEL, FHPTHE (competitive learning) & 2 1M
il N F %% (individualistic learning) Td& ¥, John Dewey #Hlr& 3§ 5 REFEZNLEET
BICESIREETHD L b EbND (BIL, 2011, LaL, BIZHRFEELVW-TY,
Learning Together (Johnson & Johnson, 1999) < Student Teams Achievement Divisions (Slavin,
1978), Jigsaw (Aronson, Blaney, Stephan, Sikes, & Snapp, 1978) 72 &, £k 4 2R TERENFET D,
TEDY, —MRAICHIR L, HERFEAMRAFBIMR (positive interdependence) & fE A D FHfTE:
(individual accountability) Lo, 2 0DJFANZ A LR - FIELEBEZTRVWER
41 % (Jacobs & Ball, 1996; McCafferty, Jacobs, & DaSilva Iddings, 2006; Millis & Cottell, 1998) ,
AN DWW COFER IIMFEIZFE D 25 (McCafferty et al., 2006, 7TF)I (2012), %27k (2012)

HEEZBOZ L), HEFE RO EEOSWVIEOZRITA®E LT, FEER T OR&R
HEBEEL, BRIOZODAF NV EZBHBRIELZ LICEAZELIESHE S 25 (Kato et al.,
2015),

—F, MRAFEOERIIZILIZZHETHY, UTOLHIZ, EROBWRTHEHAIND Z
ENRZ,

“a situation in which two or more people learn or attempt to learn something together”

(Dillenbourg, 1999, p. 1)

FERER 2T L D573 (division of labor) DIRFEE S TeHm N & 5 W ESE LX),
T Tl i;’%'@%ﬂ—]i@ EHER)CH A F I w7 705k L/‘\U‘%f/ﬁ%ﬁ‘ﬁﬁéz"bé —MIZ,
W rEICBIT D H R @%Lr R, FEEIT LV EmR G2k Hiv D (Oxford,
1997), E O FATIE, HlTHE 21T 5 FHE X, HDFEH L 72 “responsible participants”
ThdEVIHIRNH D (eg Matthews, Cooper, Davidson, & Hawkes, 1995) ,

UboXoiz, BESE - w8l iU“C?FiE%)? HIETH D, LiiomEimo b HEH S
ho&oic %Hh””;tS 1 Cim C7c TR OBUEIS, Wil THaH) OBEICERST
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LENTIRELETHDL Z EBNnND,

W OEWL, EIZ, @QF A7 OEBELOESGNE, O)FEFICHEZ LN FEHEOR
B, IckoTHESNED (Kato et al, 2015), WFFEFIC L o> TG IT R, Kok
LIZRET B _N&E TH DN, —RANTIE TF 27 OBEENEL, X0 BAi~DEEEN S
WEERBLER - PR O Z L 2 REEE LY, (X 27 OEENMEL, L0 FEE~
DIRTFEN B WS - 2. OZ L2 RS EESE[ R H 5, bHAA, il
H MR RN TEED 2 LIXTE Y, WA 2GR RBERIEICH D LA D T L%
BThHbHI,

4. NEFARBOFRICAT-RE - THRE, SHA~]

ZZETARMTIE, FEERLICL Z/NMEMAFEIE, EICHE L BROBS - FIEN
BEINTVWLZLEMmUTE, LhL, REOEELEA S X2, £-LTHED
RANL ENIZEDORERE.REZHF L TWDLDEA S, EEE, HEEOHICIE, WHEOXFNLS
FEEETIIARL, WA OIBHEICERTDZ EOREREMEEZFZ S W5 H 5 (Jacobs, 2015;
Matthews et al., 1995 fh), E#FIL, Z 9 L7 FEICHOMICHEE LRSS, W&o LY
EfER BN AV OR R AL -5 EWIHNIGE D, TORKOBHO—2L LT,
RY 7 varTliE, S%OFFEREICE T 2/MEMTE O BERGOIERICm T 72 HE» 5
T~ EWORBELEHORELIT O, IRELT TR, SEFELRET 2 ZE08 &0
W DOXBZ L0 AT 5 2 & T, HEICKIT H/NMEMFE O ER# 2 5m T 5
TENARBIZR D Z EEM LT,

4.1 TAorBJ 2> TAand B] 7

HETOWHFRETE - R TFEOIEHEZE 2 58, £39&Em T 1T THETE or BT
#H o THESHE and il 78 ) OELLOZX HERMATRENLNWI A THD, AR L
7= Matthews et al. (1995) 23 H[EFH « Wi ¥ E OXBNIHETIZRWE ERT 2013, TH
5 or BT E ) OMMOAREIEFATLIZD Tho7z, 95 Licikmid, LITLIFAE
WOSLGZE B LRVEE, HxOEAEEZFIRLE D Z L TRima By, ZOREHE
7%, Matthews H X, MEZEOMHERLD S, ©LALEA (Flz1X, ZHWRTE LV
A7 B/ RN &V ) AR, GEFR - BMAFEE L RAFEONT U ARNEELZ LW D TRk
E) WCEBRT DR AR T, EE, WFETE - MR E o X 2 'R T 53 2 D
Bruffee (1995) &, WM& OFHEIZEI LT, “The principle remains substantially the same. The
emphasis changes.” (p. 16) LB XTNHZ 226, TAand B) & 98Ik 2 B 5 "l REM: %
BEFLTWRNWEEBZObND, LIRS T, KFETIE, LT, WHFORBEEIEN L TH
F57HE and B FE ] WO SEEN S, IMERIFETEH O RTREMEIC OV T L 2,

42 TA—B] 7> TA<B] M
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(5 [E %8 and W2E | ZA0HR & L72BR, RICHEm T &1L, Eb6 2RI
2, OFY THESE-HRFEE] 2 THESEHRTE] 2, LI RTHD, fbm
MBI 7 H1F, ARTEATEDOEZ T RN T 535205,

ZOEERITIE, 20DRIWNRH D, 120%, WBRFE - BIRFE T OE AR
T 2B LT 5, Bruffee (1995) 1%, fitk, BFZEEIZTIT/NART, HiH¥HE
EREHE THWOND Z RS o biBRTWE, ZoibEb &IcEZ DL, 78
FHORERBLHEMEZZETNIL, Rl A7 OoMEELZKS L, FEEPLOES)
ZBATT 2 THRITEE-BHEE] LW ORAARYIELEEA D, £, 2 AAORILE L
T, BEFECESG LB & OBMRMEED O Dtha XX 1iE, FEEFRLOEERD
ZBEDYVEVEERT 2HBHAFEODNRE LV EmDED LWV ANET b D, Panitz

(1999) 7% “The underlying premise of collaborative learning is based upon consensus building
through cooperation by group members.” (p. 4) & iR 2538 Y , W [F7H TE L7 R ORI
I, BREE O &0 R REITITRILD, B (FE) o0 (FE) ~oBATIE,
MIREEOFRZHITIENT Z EICER O TRV RIS, 2D Di#EwmE 5>
£25L, UTOR 1 OES RAFETEHNRZNO LR -TL %,

88 ()
R (B

—

RXFE RERT

1. RE - HhiiEE 215 L7 ERs

=l

ZOEEGHE ST AL, BIZIE, NERPOREETO—ELEN X 2T LEE
ZBWAITIE, NERE - PR O BEFERR 3 TR S RIICIE B O R & 5 2, FEE
oLl e LEBETEZITY, @b RFICERIZON, FHEDOLY HH
RMBATAZRTHHEDOSWHHATE~EBITT D &0 ) REII R ER DR TH
b, £12, L0EHIMICKRFZOFERY GH~TH) OREEZEZDIHAITIE, 4, 5 3
%8 % e, 6, 7 T8 2 hiic L BERHATRETH 5, HEIC L > T,
b5 90 yORENTY, WA (FH) oW (FE8) ~LWIHBRERHEZEZDZ L0
T b LRy, ZoXkHe, THR LHH~ LWV ofz o2 & T, EERFOE
PV BE R A DE CRRARIREDEY TaBEX D ENTED Y
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5. B YIC

ARGTIE, RFEEOREICKT 2/MEMEEICE LT, BREYE & HHaEE omamIc kS
<%§ﬁﬂ%%%LtOAL%:;éﬂ OEFENUEN D T, S, #HR L 7N
FICHEBRTEB 2R T O Tid/e <, RN BIEEGE2 b o I8 T8 O1E Y J5 & i
RTHLERD D, KEROALTIT, W%kbf%@%%%&%%®ﬁ%m@%@®,%
RKOBETE - BHTFEHOFELR ULEELH L EIHETSRENL 2T, H=EIZ

T BNEMFEE O X0 BRI ARREIR 2 TH ETo Bk X, BETH D,

E
K%@,mm&nzﬂBEKE%?%kiK%wT%%éMtgﬁmmj%797%£
BEMRETORELZ L LICFEMELIZbOTYT, BEYA, EFICERNRITEREZL
S o8RRI, ZoHEMEY THEEZ2ELET, £, BELTFRPETOEERFEH
SLIDOEOHERDEL S o, Bt & —Eo/NUEREEAE, BILSEHESEAE, ik
S, £ L CHMBF A, DX VIEHP L BT ET,

& Xk
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